
About your Geography and History ESO 1 book
Your Geography and History ESO 1 book begins with an introduction to the Sustainable Development Goals, 
their principles and main targets.

The book is organised into four blocks. 

 Block I: Studying the Earth

 Block II: Landscapes and the environment

 Block III: From Prehistory to the first civilisations

 Block IV: The ancient world

At the beginning of the first Geography block and the first History 
block, there are introductory pages to each of these disciplines.

THE BLOCKS 
Each block contains units that cover topics that are related to one another. These topics have been selected to 
promote your individual emotional, social and academic growth and to increase your awareness of the challenges 
facing our world today: the Sustainable Development Goals, children’s rights, gender equality and digital 
competence. The content of each block is also designed to help you to develop the skills you’ll need for your 
personal, academic and professional future.

The block introductions 
Each block introduction includes an overview of 
the topics covered in the units in that block. 

There’s also an introduction to the different 
learning situations that appear in the block. You 
can start thinking about each of these and how 
they apply to your life!

In addition, there’s an introduction to the 
project that comes at the end of the block. The 
competences covered in each unit, as well as the 
main content and the Practical tasks, will all help 
you to complete this project successfully.

Get ready to participate!

The projects 
Would you like to apply in practice 
what you’ve learned in the units? 
Are you interested in producing a 
project to share with other people 
and in finding out ways you can 
contribute to your community? 
Working on these projects will help 
you to achieve all of this, as well as 
developing your creativity through 
working both individually and as part 
of a group.
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The Sustainable Development Goals
The UN launched the Sustainable Development Goals in 2015 for its member states to adopt. The Sustainable 
Development Goals aim to end poverty, reduce inequality and injustice, and tackle climate change for everyone 
in the world.
All the SDGs are related. This means that in order to achieve one goal, it’s necessary to work towards the others. 
The goals can be grouped together into blocks of action.

To achieve the Sustainable Development Goals, we need to remember these three things.

THE DEADLINE
The date for 
meeting the goals 
is the year 2030. 

AGENTS OF CHANGE
Everyone on the planet has 
a role to play in meeting the 
Sustainable Development Goals.  

TARGETS AND INDICATORS
The 2030 Agenda divides each 
goal into tasks and provides 
indicators to measure progress.  

THE SUSTAINABLE DEVELOPMENT GOALS THE SUSTAINABLE DEVELOPMENT GOALS

 GLOBAL DEVELOPMENT WITHIN PLANETARY BOUNDARIES

SOCIAL AND ECONOMIC DEVELOPMENTSUSTAINABLE RESOURCE USE UNIVERSAL VALUES

BASIC HUMAN NEEDS

ESSENTIAL CONDITIONS FOR THE EARTH

GOVERNMENT PARTNERSHIPS
2050

2030Promote universal peace, security and prosperity, reduce 
corruption and bribery, and guarantee transparency and 
public access to information.

Maintain economic growth 
without damaging the 
environment, improve 
productivity through technology, 
and reduce unemployment levels 
in young people and women. 

Eradicate extreme poverty, 
reduce poverty in general, 
develop social protection 
systems and ensure 
everyone has access to basic 
services.

Integrate climate change 
measures into our policies and 
daily life, and raise awareness and 
improve education around the 
topic of climate change.

Ensure universal access 
to safe housing and basic 
services, expand public 
transport, and improve 
air quality and waste 
management.

Ensure good physical and mental 
health, promote well-being across 
all ages, reduce preventable 
deaths, end epidemics such as 
AIDS and malaria, and guarantee 
universal access to essential 
medicines.

Conserve inland ecosystems, 
promote reforestation and 
restoration, and end the 
poaching and trafficking of 
protected species of flora 
and fauna.

Introduce technological 
innovations to help 
find lasting solutions 
to economical and 
environmental 
challenges.

Ensure universal access 
to nutritious, sufficient 
food, double the 
agricultural production 
of small-scale 
producers and maintain 
good soil quality.

Reduce marine pollution, 
end overexploitation, 
and promote sustainable 
practices in fisheries, 
aquaculture and tourism. 

Developed countries should honour their commitment to  
less-developed countries, help them achieve long-term debt 
sustainability, and improve cooperation in science and technology.

Ensure 
sustainable 
management 
of natural 
resources, 
and reduce 
waste through 
implementation of the three Rs: 
reduce, reuse and recycle. 

Ensure 
universal 
access to 
energy 
supplies and 
increase the 
proportion of 

energy generated from renewable 
sources. 

Achieve 
universal 
access to safe 
drinking water, 
reduce water 
pollution, and 
protect aquatic 
ecosystems.

Promote 
higher incomes 
for the 
population, 
ensure equal 
opportunities, 
and facilitate 

orderly and safe migration.

Achieve 
gender 
equality, 
empower all 
women, end 
discrimination 
in all its forms, 
and end practices that are harmful 
to women.

Guarantee a 
quality and 
inclusive 
education for 
all, and promote 
lifelong learning 
opportunities 
for everyone.
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Studying the Earth
This block consists of units relating to the Earth’s physical geography. 

Earth in the Universe is an introduction to geography. It explains how 
to locate any point on the Earth’s surface, the different types of map 
projections, the elements of a map and the different types of information 
that can be represented on maps.  

Relief explores how the Earth’s surface forms, what shapes it, and 
the geological hazards these internal and external forces can create. 
Using photographs and diagrams, this unit explores the wide variety of 
continental, coastal and oceanic landforms on Earth. 

Water on Earth studies the oceans, seas and inland water on the Earth.  
It also focuses on how either an excess of water or a lack of water can 
have disastrous consequences.   

Weather and climate begins with an introduction to the Earth’s 
atmosphere. It then explains the difference between weather and 
climate, and introduces the various ways we can measure the elements 
of both. The unit also examines the different factors that influence 
weather and climate, and explores some of the consequences of extreme 
weather. 

In the Practical sections of these units, you’ll practise using some of the 
tools and techniques used by geographers. You’ll learn how to locate 
exact points on Earth’s surface using geographic coordinates; how to 
calculate distance on a map using its scale; how to read a physical map 
and interpret hypsometric tints; how to use digital maps; and how to 
interpret hydrographs, weather maps and climographs.  

In all the units, you’ll have the opportunity to apply your learning to  
real-life situations. 

�  In Localisation methods, you’ll learn how to work out where you are, 
even if you don’t have a map or compass.  

�  In Surviving a tsunami, you’ll investigate the possibility of a tsunami 
hitting Spain and what to do if one does.  

�  In Risk maps, you’ll use aerial photography and maps in order 
to identify flood risks. In addition, you’ll analyse the causes and 
consequences of flooding. 

�  In Be a meteorologist for the day!, you’ll create and set up your own 
weather station. Then you’ll use your weather station to collect and 
record meteorological data.

BLOCK I Units 1 to 4
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Block project 

En route!
The best way to familiarise yourself with the physical geography of the 
Earth and its landforms is to go out and experience them. That’s why this 
project is all about planning a trip to a natural landscape. 
In groups, you’ll choose a natural place of interest to visit and research 
what you’ll see when you get there. You’ll find out whether the area is a 
protected space and the best route to take around it. You’ll then create an 
itinerary which includes transport to and from your destination, lunch plans 
and advice on what to bring.
Finally, you’ll present your trip to the class and you’ll choose the most  
interesting one together. May the best landscape win!

15The Great Blue Hole (Belize)
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From Prehistory to the first civilisations
The units in this block cover a very long period of history. Prehistory: the Paleolithic Period covers the evolution of hominids to the 
appearance of Homo sapiens, the first stage of Prehistory and the social, 
economic and cultural characteristics of the period.   The Neolithic Period and the Bronze and Iron Ages looks at these two 
periods of Prehistory from the starting point of one of the most 
important human discoveries: agriculture. You’ll find out about the social 
and economic changes that led to the emergence of the first civilisation, 
as well as the different cultural expressions of these periods.   Mesopotamia and Egypt reviews these two great river civilisations and 
their characteristics: new forms of social organisation, the development 
of trade and science, and religious and artistic expression.  In the Practical sections of these units you’ll learn to analyse objects from 
a museum, and analyse and comment on historical maps and texts.  You’ll also apply the contents and methods that you’ve learned in these 
units to real-life situations. 
�  In Magic paintings, you’ll try to understand why Prehistoric humans 

created paintings.  
�  In A Bronze or Iron Age village or city, you’ll make a model of a Bronze 

or Iron Age settlement, including the main inventions and different 
buildings of this period, in order to show the social, economic and 
cultural characteristics of this age.  

�  In An anthology of horror stories, you’ll write a horror story about 
mummies and embalmed bodies. To do this you’ll find out about 
religious beliefs in Ancient Egypt. You’ll learn especially about 
the Ancient Egyptians’ beliefs regarding the afterlife and the mummification process.

BLOCK III Units 7 to 9
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BLOCK: FROM PREHISTORY TO THE FIRST CIVILISATIONS

Block project 
Writing a story
The best way to understand how people lived in a different age is to 
imagine yourself in their position. You’re going to write a story in the 
first person, set in Prehistory or in the first civilisations (Ancient Egypt or 
Mesopotamia). In order to do this, imagine you’re a woman or a man from 
that time. Think about their clothes, their food and their customs. Tell an 
interesting story, full of action and adventure.  You only need a little imagination to write a great story!

169

Lion hunters (Mesopotamian relief)
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 Project 
Looking after the environment Environmental analysis and proposed solutions

The best way to understand the negative consequences of economic development on our environment is to study the 
various impacts on the Earth’s ecosystems. Understanding the exact causes of specific environmental problems will also 
help us develop ways to mitigate these negative effects.

Looking after the environment is a responsibility that belongs to everyone!

PROJECT OBJECTIVES 
Find out more about the causes behind some 
environmental problems and how they affect the planet, 
its ecosystems and humans. 

Identify ways we can help reduce or end these 
environmental problems through concrete measures 
on a global, local and individual level.

Share your group’s reflections and the results of your 
research with the rest of the class. Decide on actions you 
can take in your everyday life that will help reduce these 
problems on an individual level.

PROJECT STAGES 
Preparation 
�  Get into groups of four or five students. 

�  Choose one of these environmental problems affecting 
the Earth today.

	�  water, air and soil pollution 
	�  climate change: the emission of greenhouse gases 

and global warming.
	�  overexploitation of the Earth’s natural resources and 

increasing levels of global consumption
	�  the environmental footprint
	�  the accumulation of waste and waste management

Method
1   Find out more about the specific problem you’ve 

chosen. You should consult a range of written 
sources, visual sources and cartographic resources. 
The more sources you use, the more complete and 
objective your report will be. You can use the useful 
sources listed on this page as a starting point.

2   Create a report which includes: 
 �  a clear description of the problem.
 �  a list of probable natural and human causes, along 

with detailed explanations using vocabulary that 
you’ve learned in the units.
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Useful sources
Use the following keywords to find useful information 
for your project on the Internet. 
�  ‘IPCC report, 2021’
  This report details up-to-date information on 

climate change, including causes, impacts and 
response strategies. 

�  ‘European Environmental Agency, Spain’
  This will take you to some useful links and reports 

about the various environmental problems facing 
Spain and some response strategies to help with 
your proposals. 

�  ‘United Nations Environment Program’
  This will take you to all the latest information and 

articles within the United Nations focused on 
sustainable economic progress and environmental 
problems.

 �  proposals to solve the problem. These proposals 
should focus on the causes of the problems to reduce 
their effects. 

    Make three lists of proposals focusing on these 
different levels of action.

		�  Global proposals: these might be suggestions of 
new global laws or new agreements made between 
countries. 

		�  Local proposals: these could be suggestions of new 
measures for the local council to introduce in  
your area. The objective is to adapt the solutions 
to your immediate surroundings.

		�  Individual proposals: these might detail how 
people can modify or acquire new daily habits to 
mitigate the negative environmental impact. These 
proposals require action from everyone: at school, 
at home and in the rest of the community.

Presentation 
Present your findings and proposals on your environmental 
problem to the class. Display your lists on the classroom 
wall so that everyone can see your work. 

When all the presentations are complete, discuss all 
the proposals as a class. There will probably be similar 
proposals and some proposals will complement others. 
Choose the ones that you think are the most interesting 
and feasible. 

As a whole class, create two final lists: one list with 
the best local proposals and another list with the best 
individual proposals. 

Whoever agrees to try and achieve the goals on the list 
should sign their name on the list of individual proposals to 
demonstrate their commitment. At the end of the course, 
meet again to assess the progress you’ve made in terms of 
the proposals on both lists.

SELF-ASSESSMENT 
Think about how useful this task was, especially about what 
you’ve learned to do and the difficulties you had. 

Share your thoughts with the rest of the class.

Finally, copy and complete the self-assessment table in 
your notebook.

Service learning
Local proposals include suggestions for the local 
council of a policy or project to introduce in their 
community. Why not write a letter to the relevant 
local council listing some of your suggestions? This 
falls within their competences.

Sustainable development of solar energy (photovoltaic panels 
in Shanghai, China)

Self-assessment 1 2 3 4

We completed all the stages of the project.

We explained the environmental problem 
clearly.

We used geographic terms correctly.

Our proposal was relevant to the problem.

Our proposal was feasible.

We are committed to our individual 
proposals.

      LEARNING SITUATION
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 Project Curtain up! A play about a historical situation
In this project you’ll become characters in a play: the inhabitants of a Greek polis or an Ancient Roman city. You’ll also write 

the script to reflect a situation that people experienced at that time.  Of course, you’ll have to prepare everything you need 

and rehearse until it’s perfect. We love the theatre, so curtain up!PROJECT OBJECTIVE 
To produce a short play about a situation in history in 
which the participants are inhabitants of Ancient Greece 
or Rome. The students will write the script, prepare the 
costumes and the scenery. They’ll rehearse the play and 
perform it.

PROJECT STAGES 
Preparation
�  Organise yourselves in groups of eight or nine students. 
�  Each group chooses a situation set in Ancient Greece 

or Ancient Rome. You can use a situation you’ve seen 
in a film or read about, or use one of the situations 
suggested on the next page.  Method

1   Write a script for the play. It should follow the 
classical structure: setting the scene (introducing 
the characters and explaining the initial situation), 
development (developing the conflict in the story 
and showing the actions of the characters through 
dialogue) and the ending (final moment when there’s 
either a solution to the conflict or not).2   Assign the roles to different students: actors, 

director, costumes and scenery. The same person can 
have several roles. Your teacher will supervise this.3   Prepare the costumes and the objects you’ll need for 

the play. Draw one or several scenes on a long sheet 
of paper, depending on the story. It’s important that 
you apply all you’ve learned about art and daily life in 
Ancient Greek or Roman civilisation.4   Memorise the script and rehearse the play. Think 

about the staging, and your body language, 
movements and intonation until the play is perfect.Communication

Perform your play in front of the class.Share your thoughts about which aspects of your 
classmates’ plays you liked most. Pay particular attention to 
how well they took you back to the period in time when the 
action happened.

EXAMPLES OF POSSIBLE SITUATIONS FOR THE PLAY

330
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SELF-ASSESSMENT 
Think about how useful this task was, especially 
about what you’ve learned to do and the difficulties you had. Share your thoughts with the 

rest of the class. Finally, copy and complete the 
self-assessment table in your notebook.

Ancient Greek theatre of Epidaurus

Roman mosaic showing theatre masks

Service learningStudents could perform their plays to a wider 
audience and ask for donations to a good cause. 

Self-assessment
1 2 3 4

We completed all the stages of the project.The structure of the play was correct. The script reflected the historical event accurately.The spelling and grammar in the script were correct.We showed the historical context without including 
any anachronisms.
We used the historical words correctly.The setting was appropriate: costumes and scenery. 

     

The trials in AthensFor Athenians, trials were an open-air spectacle. The courts 
consisted of citizens who they chose in a lottery (kleroterion). 
The prosecution presented the case and the evidence they had, 
which they kept in a box. On the day of the trial, the chosen 
citizens went to the court. The president of the court sat next 
to a scribe, a secretary and the archers, who were in charge of 
security. There were no lawyers. The claimant and the accused 
had to defend themselves. Each one had two turns to persuade 
and convince the judges. It wasn’t easy because the participants 
had to make themselves heard above the shouting in the trial and 

deny the lies that the sycophants told. The sycophants bought 
witnesses and falsified evidence in exchange for money. After 
hearing the two sides, the judges voted by putting a bronze token 

with their decision in a jar.
The assassination of Caesar on the Ides of March

On 15 March, 44 B.C. Julius Caesar was assassinated in the Senate following a conspiracy. When Caesar returned to Rome in 46 B.C., he became a dictator and, wearing a purple cloak, he created a group of bodyguards who accompanied him 
everywhere. Two years later, in 44 B.C., the 
Senate swore loyalty to the dictator Caesar. 
As a sign of good faith, Caesar gave up his bodyguards. On 14 March, his wife, Calpurnia, 

dreamed about the violent death of her husband. She warned Caesar, but he didn’t 
listen. He went to the Senate without his bodyguards on 15 March. He was stabbed 23 

times.  The first ones to attack were Tillius Cimber and Servilus Casca. Each senator had 
a reason to attack him: some wanted power, 
others wanted to defend the republic. Among 
the conspirators was Brutus, who was possibly 
Caesar’s son. According to Suetonius, Caesar’s 
last words were, ‘You too, Brutus, my son?’

Life in a domus
It’s morning in Titus Salvius’ domus. He’s an important trader 
from the city of Hispalis. Salvius, the pater familias, receives the 
salutatio, the welcome of important customers. He wants to 
sell the oil from his lands and send it to Rome. Salvius receives 
them in the vestibulum and then goes through to the tablinum. 
Meanwhile, his wife, Julia Claudia, is in the atrium where she’s 
sending the slaves to get water from the impluvium to make 
the meal. Next to her, some workmen are finishing the job of 
putting tiles in a mosaic under the peristylum. After they reach 
an agreement, Salvius invites his customers to eat. So they go 
into the triclinium, where they lie down on divans while the slaves 

bring them the food: lentils with chestnuts, lettuce and onion 
soup, olive pâté, meat and bread, accompanied with garum and 
wine. When the customers have gone and before dinner, Julia, 
Salvius and the rest of the family go to the lararium, where they 
worship the house gods.

BLOCK: THE ANCIENT WORLD

LEARNING SITUATION
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Referencia fotos de inicio unidad.

Prehistory: the 
Paleolithic Period

1  The process of hominisation

2  Prehistory

3  The Paleolithic Period

4   The Paleolithic Period on the 
Iberian Peninsula

ON THE FRONT PAGE
The first European was Spanish!

PRACTICAL
Analysing objects in a museum

REVISION ACTIVITIES

KEY CONCEPTS

WORK ON YOUR KEY COMPETENCES
An archaeological experiment

Comunicación oral y escrita

Innovation leads to improvement 
Droog put down his bone hammer and picked up a fragment of bone. 
Then, aiming carefully, he struck the core of the flintstone very close to 
the sharp, wavy edge. The softer and more flexible bone hammer broke 
into longer, thinner flakes, with a flatter bulb of percussion and straighter 
edges, away from the core of the flintstone. Unlike the harder stone 
hammer, the bone hammer didn’t break the fine, sharp edge.
A few minutes later, Droog held the finished product in his hand. This tool 
was around ten centimetres long. It had a pointed end with straight, sharp 
edges, and was fairly widetowards the base. It had smooth sides, with just 
a few shallow facets where the flakes had broken off. He could hold it in 
his hand and use it as an axe for chopping wood, or as an adze to carve 
a wooden bowl out of a log. He could also use it to break off a piece of 
mammoth ivory or to break animal bones when chopping meat. This  
sharp instrument also served many other purposes.
It was an ancient tool. Droog’s ancestors 
had produced similar hand axes for 
millennia. A simpler version of this tool 
was one of the first that humans ever 
produced, and it was still useful. He 
searched through the pile of flakes, 
selecting a few to use as cleavers. 
These were useful for chopping and for 
cutting tough hides. The hand axe was 
just a warm-up exercise. Droog turned 
his attention back to another piece of 
flint, which he chose for its extremely 
fine texture. He would apply his more 
advanced, complex technique to  
this one.  
Droog was now much calmer, less tense and ready for his next task. He put 
the mammoth leg bone between his legs to use it as a an anvil. He picked 
up the piece of flint, placed it firmly on the platform and wielded his stone 
hammer. 

Jean Marie Auel, El clan del oso cavernario, 
Maeva 

(Translated and adapted)

Think and discuss

1   What type of tool is the 
main character in the story 
making? What’s it for?

2   Droog was going to 
apply his most advanced 
technique to another 
piece of flint. Do you think 
that this is technological 
innovation? Can you 
relate it to Sustainable 
Development Goal 9 
(Industries, innovation and 
infrastructure)? 

3   Throughout history, most 
technological innovations 
have resulted from the 
initiative of individuals 
who applied their ideas 
to agriculture and 
infrastructure.  Others 
then learned these new 
techniques and their use 
spread.   

	   Do current technological 
developments occur 
faster or more slowly 
than in the past? Why?

	   Do you think 
developments now 
require more investment 
and support from 
governments? Give 
reasons for your answer.

4   Currently, many 
technological innovations 
are helping to increase 
energy efficiency and 
reduce the impact of 
certain activities. Describe 
an example and share it 
with your classmates.  

UNIT 7

Cave painting from the Altamira Cave (Santillana del Mar)

ZQ U I

2500000 B.C. 125000 B.C. 40000 B.C. 8000 B.C.

LOWER PALEOLITHIC PERIOD MIDDLE PAELOLITHIC PERIOD UPPER PALEOLITHIC PERIOD 
NEOLITHIC
PERIOD 

Australopithecus
6 4000000 B.C.

Bipedalism 

Homo habilis
6 2500000 B.C.

First tools 

Homo neanderthalensis
100000 B.C.
First burials

Homo erectus
1700000 B.C.

Use of fire and expansion
across the continents 

Homo sapiens
40000 B.C.

First artistic manifestations
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UNITS
Unit introduction 
The first two pages of each unit provide an attractive introduction to the topic you’re going to study, helping you begin to 
construct your own learning.

We’re all responsible for 
the achievement of the 
Sustainable Development 
Goals. The introductory text 
will help you to work on 
topics related to these goals 
and to think of ways you can 
contribute to a better world 
in the future.

In Think and discuss, there 
are activities that promote 
reflection and debate about 
the contents of the text 
and our current global 
challenges. You’ll share 
your experiences, ideas and 
opinions, as well as listening 
to those of your classmates.

Development 
These pages explain the content and are organised by header. The activities enable you to apply what you’ve learned.

288 BLOCK: THE ANCIENT WORLD 11. Rome

Emperor

Patricians

Plebeians

Slaves
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Society
During the republic and the early empire, the Romans 
divided society into these groups.

  Citizens: these were free men and women. The men 
in this group had many rights, including political 
rights such as the right to vote or be a magistrate. 
Being a Roman citizen was an honour and a privilege.

   Patricians: they were Roman nobles and came 
from important families with a shared ancestry, 
called gens. They controlled the main institutions 
and occupied the official positions. The most  
important people in this group were the senators. 

   Plebeians: this group consisted of the rest of 
the free people: farmers, traders and artisans.  
Initially, they couldn’t participate in government 
although they had to pay taxes. Later on they  
became Roman citizens. 

  Foreigners: they were free people, although they had 
limited rights. 

  The freed people (liberti): they were ex-slaves 
who still had certain obligations to their former 
owners. 

  Slaves: they had no freedom. The rest of the 
population considered them property, not 
people. They worked without pay in many 
sectors, including artisanal production, mining, 
agriculture and domestic work. 

  Slaves didn’t have any rights. They were born into 
slavery or were prisoners of war. There were many 
slaves, but when Rome’s conquests came to an end, 
they decreased in number.

During the late empire, important social changes  
occurred:

  In 212 A.D., the Emperor Caracalla made all the free 
people in the empire citizens. The aim was to collect 
more taxes and recruit more soldiers.

  From the 3rd century onwards, with the spread of 
Christianity, the number of slaves decreased. 

  Food shortages and instability led many free men to 
leave the cities to work in the countryside as tenant1 
farmers. 

4

In Rome, like in other ancient societies, its citizens considered manual labour undignified work. Rome became 
economically powerful due to its slaves, whose numbers grew considerably from the 2nd century onwards. 

Although most of them tried to improve their quality of life or obtain freedom peacefully, there were so many 
of them that they posed a threat when there was a revolt, such as the one that Spartacus led.

 Search for information about Spartacus and the slave revolt he led. 
 a. Why do you think his revolt was a threat to the Roman Republic?
 b. Do you think the revolt was justified?

Learn +

Pyramid of Roman society during the early empire

Women and the family in Rome
Roman society was patriarchal1. The father controlled all the members of 
the family and their possessions. He managed the finances, arranged the 
marriages of his children and led the religious ceremonies in the household.

Roman women’s fathers or husbands controlled them and they had 
no political rights. However, they were citizens and eventually gained 
more freedom than women in other ancient civilisations. Women’s roles 
depended on the social group they belonged to. Plebeian women had to 
work in jobs such as washerwomen, bartenders and midwives. The model 
woman was the Roman matron, often part of the aristocracy, and her main 
tasks were taking care of their homes and children, weaving2 and sewing. 
However, some patrician women enjoyed a fairly independent lifestyle, 
with their own businesses and money.

Roman children usually received an education from educated Greek slaves 
until the age of 12. After that, only the children of rich families continued 
to study, learning rhetoric, philosophy, music and sometimes sport. Fresco from the city of Pompeii

Working with sources

 An epitaph is a text that honours the deceased. Read the two epitaphs and answer the questions.
 a.  Which of Claudia’s actions or qualities does the text highlight? Are they typical of women in Ancient Rome?
 b. What were Lucius Cornelius Scipio’s main achievements? To which social group do you think he belonged?

Claudia’s epitaph,  
2nd century B.C.
Stranger, my message is short. This is 
the ugly grave of a beautiful woman. 
Her parents named her Claudia. She 
loved her husband with all her heart. 
She gave birth to two children. She left 
one on Earth and the other beneath it. 
She was kind and honest, she cared for 
her house and spun wool. That is all I 
have to say. Go on your way.

Lucius Cornelius Scipio’s  
epitaph, 3rd century B.C. 
Most Romans agree that this  
man, Lucius Cornelius Scipio,  
was the most honourable of men.  
He was the son of Barbatus and  
he was your consul, censor and  
aedile. He conquered Corsica  
and the city of Aleria. And he  
dedicated a temple to the  
Tempests in thanks.

1tenant: person who rents a house or land.
1 patriarchal: describes a society 
dominated by men.

2 weaving: process of making fabric 
or carpet.

9   In your notebook, write which social groups these 
people belonged to.

 a.  I work all day but never earn money.
 b.  I’ve always paid taxes. Now I can vote!
 c.  I’m a senator. I make very important decisions.
 d. I lived in a city but now I rent a farm.

10    Draw two pyramids of Roman society: one for 
the early empire and one for the late empire. Label 
the citizens in each period. What are the differences?

11    Listen answer the questions. 
 a. Who was involved in politics? 
 b. Who was a scholar?

12    Answer the questions with a classmate.
 a.  What two factors caused the number of slaves 

to decrease?
 b.  Why?

 This meant that…  That caused…  …because of this…

CLIL activities 
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Other special features include:
  Connections, which will help 

you to acquire a more global 
vision of your learning.

  #ForABetterWorld, which 
encourages you to reflect and 
take action on topics such as 
equality, sustainability and the 
environment.

  Curiosities, which includes 
strange facts and figures, 
anecdotes and singular 
examples related to the 
content.

  Learn +, which expands 
on aspects of the content. 
Knowledge should have no 
limits!

  Working with sources, which 
provides texts and images for 
you to analyse.

In the History units, How 
people lived in… describes 
everyday life in different 
periods of history: where 
people lived, what they 
wore, how they worked…
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BLOCK: THE ANCIENT WORLD

11. Rome

 The Roman Republic

To avoid returning to a monarchy, the Romans designed a political system 

in which one person could never accumulate too much power: the Roman 

Republic.

Different institutions shared political power.

 The Senate dealt with the most important matters.

  The magistrates were elected politicians who governed for a year and 

were responsible for different governmental duties:

   two consuls were the highest authority in the republic and had to reach 

an agreement to take a decision.

  Praetors administered civil justice and governed the provinces.

   Censors compiled lists of citizens and monitored customs. 

  Aediles were in charge of the cities. 

  Quaestors managed public money.

  Legislative assemblies were people’s assemblies which voted for laws and 

elected magistrates. 

Social conflicts

The government of the republic was an oligarchy. The nobles, the patricians, 

held all the political power and rest of the citizens, the plebeians, didn’t have 

any rights.

Between the 5th and 3rd centuries B.C., the plebeians fought for equal 

rights and eventually created a plebeian tribunal. The magistrate of this 

tribunal could veto (prohibit) decisions that harmed the interests of this 

social group.

Later on the plebeians managed to establish a set of written laws, called 

the Law of the Twelve Tables. This prevented the patricians from taking 

advantage of legislation which only they had knowledge of. 

However, economic inequalities remained, as the richest citizens continued 

to control the government.

The end of the republic

With the increase in territorial conquests during the republic, conflicts grew 

between the patricians and plebeians over possession of these lands. 

Numerous civil wars also broke out over the control of the conquered 

regions. The army generals, who were responsible for protecting the  

republic, used their control over the legions to seize power. One of those 

military leaders was Julius Caesar. 

Caesar defeated his enemies and established a dictatorship. This gave him  

absolute power. The senators were afraid of losing their authority and so a 

group of them killed Caesar in 44 B.C. 

Caesar’s adopted son Octavian and Mark Antony defeated Caesar’s 

assassins, but soon afterwards they fought each other for control of Rome. 

Octavian eventually defeated Mark Antony and took power.

2

4  Describe the social groups 

in the republic. Which of these 

groups exercised political 

power? 

5    Research the main 

events in Julius Caesar’s life. 

Write a biographical fact file. 

Remember to include: the year 

he was born, his achievements, 

where he fought; how and when 

he died.

The expansion of 
Rome

During the 4th and 3rd centuries B.C. 

Rome fought various other peoples 

for control of the Italian Peninsula. 

The Romans defeated the Gauls, who 

came from the north, the Samnites, 

who came from the centre, and the 

Greeks in the south (Magna Graecia). 

When the republic of Rome expanded 

across the Mediterranean, it came 

into conflict with the  

Carthaginian civilisation, whose base 

was the city of Carthage on the north 

coast of Africa. They fought against 

each other in the Punic Wars. Rome, 

the victor, then took control of the  

western Mediterranean. 

During the 2nd century B.C. Rome 

expanded across the Balkan Peninsula. 

After the Macedonian Wars it took 

control of the whole of Greece. 

In the 1st century B.C. Pompey, 

one of the great Roman generals, 

conquered the eastern kingdoms 

from Asia Minor to Judea.

THE PUNIC WARS After its victory in the First Punic War (264—241 B.C.), Rome 

occupied Sicily, Corsica and Sardinia. 

At the beginning of the Second Punic War (218—201 B.C.), 

the Carthaginian general Hannibal invaded the Italian 

Peninsula and threatened to take the city of Rome. However, 

a counter-invasion of North Africa forced him to return to 

Carthage. Scipio Africanus defeated him at the Battle of 

Zama (201 B.C.), after which the Romans imposed their rule 

over the Carthaginians once more. Rome took control of the 

Iberian Peninsula and started a conquering war that did not 

stop until the end of the 1st century B.C. 

In the Third Punic War (149—146 B.C.), the Romans 

destroyed the city of Carthage.
Rome

Carthage

Battle

Cartago Nova

Rome

Carthage

Ilipa
Cannas

Trasimeno

Zama

a. Which peoples did Rome fight against for control of the Italian Peninsula?

b.  Look at the maps and answer the questions.

  Which lands did Rome annex in the 1st century B.C.?

  Who fought the Punic Wars? Where did the fighting take place?

   Who controlled Carthage after the Third Punic War?

c.  Find out what Mare Nostrum means. Why do you think the Romans used this term?

Rome managed to create an 

immense empire thanks to its 

army. This consisted of various 

legions and each one had 

about 5 000 infantry soldiers. 

There were also about 300 

cavalry units, as well as 

auxiliary troops provided by 

Rome’s allies. 

The legions 

used different 

formations to 

adapt to different 

situations when 

they were in 

combat. They 

achieved this 

through constant 

training, as the 

legionnaires had 

been professional 

soldiers since the 1st 

century B.C.

Learn +

396 B.C.

290 B.C.

272 B.C.

222 B.C.

Stages of expansion of Roman

territory on the Italian Peninsula
Roman territory after the Second Punic War (201 B.C.)

Expansion during the 2nd century B.C.

Expansion during the 1st century B.C.

Gades

Saguntum Tarraco
Rome

Carthage

Cyrenaica Alexandria

Palmira

Athens

Corinth
Actium

Pella
Pergamon

Troy

Paris

IBERIANS

AQUITANIANS

CELTS

BELGAE

GERMANIC TRIBES

LIGURIANS

ILLYRIANS

SARMATIANS

SCYTHIANS

GAUL PANNONIA

NUMIDIA

TRIPOLITANIA AEGYPTUS

MACEDONIA
PAPHLAGONIA 

CARIA SYRIACILICIA

BITHYNIA
ASIA MINOR

SicilyBalearic 
Islands

Corsica

Sardinia 

ElbeRhine 

Vistula

Mediterranean Sea

Black Sea

ATLANTIC

OCEAN

    Complete the tasks.
CLIL activities 
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The list of the contents 
includes the main topics, 
unit sections and Learning 
situations ( ).

The timeline (in History units) will help 
you to situate the main events of the 
period chronologically.

BLOCK: THE ANCIENT WORLD 11. Rome

Both men and women took care of their appearance.  
Women used creams and perfumes and styled their hair. 
Men wore tunics. Roman citizens wore large wool togas1 

over these, which they wrapped around their bodies. The 
women wore longer tunics with more pleats. They wore 
another tunic over these, called a stola.

The Roman diet consisted of cereals, vegetables, 
pulses2, milk, cheese, eggs, olives and wine. 

The Romans ate with their hands at home or in the 
street, as there were numerous food stalls. The 
patricians held banquets where they served meat from 
their farms or hunts. Dishes became more varied and 
they created the position of cook. 

Leisure activities were very important in Roman society. Public baths were 
cheap and the government financed different types of entertainment 
to keep the population happy. Many people went to the theatre, where 
comedies were more popular than tragedies. They also went to the circus 
to watch acrobats and chariot-racing, and to the amphitheatre to watch 
gladiators and wild animals fighting.

How people lived in Rome

Atrium with a portico around it
Frescos decorated the 
walls of the atrium.

In the lararium, the inhabitants of the 
house made offerings and prayed to the 
gods that protected the home (lares).

Some plebeians had shops 
(tabernae) or market stalls.

Mosaics decorated the floors 
of the domus.

The amphitheatre was a 
public space where they 
held shows and games. 

The poorest citizens 
lived in insulae.

Slaves did the 
hard work 
and people 
traded them.

Roman cities had a 
sewerage system.

There were paved 
streets.

a.     What were the 
differences between men and 
women's clothing?

b.   What are the similarities 
and differences between how 
the Romans lived and how we 
live today? With a classmate 
make two lists. 1 toga: piece of cloth worn over the 

shoulders and around the body.
2 pulses: beans, peas 
and lentils.
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GEOGRAPHY AND HISTORY

You can access the QUIZ on 
an electronic device to check 
what you already know about 
the contents of the unit.
Go to your  Desktop.

The images provide a visual 
introduction to the content.



About your Geography and History ESO 1 book

6

Final sections 
In the final pages of each unit, there are three sections which will help you to synthesise and revise what you’ve learned. 
You’ll also be encouraged to integrate this knowledge and the competences you’ve developed in your learning process 
in your oral and written production.

As well as the main content pages, there are other fixed sections in the units.

The very serious consequences of global warming
  Rising sea levels: as the polar ice caps melt, sea levels rise. This will cause flooding across 

the globe.
  Impact on ecosystems: as habitats change, species will struggle to survive in their new 

conditions.
  Extinction of species: changes to the environment will threaten the survival of many 

plant and animal species.
  Extreme weather: there will be more hurricanes, tornadoes and storms, and they will 

become less predictable.
  Droughts: vegetation will disappear and herbivores will have no food. When 

herbivores die, carnivores have no food. This will eventually affect every living being 
on Earth.

https://cumbrepuebloscop20.org (Translated and adapted)

Climate change 

Tuvalu, the island disappearing 
because of climate change…

Tuvalu is a tiny island country in the Polynesian subregion of Oceana, located between Hawaii and Australia. It has a population of fewer than 15 000 people, the second smallest on the planet behind Vatican City. It’s the fourth smallest in size with a total area of 26 km².
For various reasons, Tuvalu is now one of the most affected and threatened places in the world because of climate change.
Among other reasons, the highest point on the island is only around four metres above sea level.
Extreme weather events, such as cyclones and severe tropical storms, have increased erosion and freshwater salinity. Droughts and environmental degradation are also big problems.
Because of these effects of climate change, the population has decreased along with foreign investment.
Between 3 000 and 4 000 peoople have now left Tuvalu to settle in Fiji or New Zealand. This figure represents 20% of the island’s population.

https://sostenibilidad.semana.com
 (Translated and adapted)

Human impact on climate change

For thousands of years, our species didn’t pose a threat to the 
environment. However, when we became farmers, this all changed. 

Along with deforestation to make space for infrastructure, we also 
needed to keep ourselves warm. Today, we believe that excessive 
deforestation led to the collapse of some ancient civilisations, such as 
the one on Easter Island.
However, it was the Industrial Revolution in the 19th century that really 
increased the consequences of human action on the environment. The 
energy and infrastructure we needed to support our industrial activities 
increased exponentially, along with our greenhouse gas emissions, 
particularly carbon dioxide.
Since then, this has continued to be the single most important cause 
of climate change. Our own emissions are intensifying the natural 
process we call the greenhouse effect, and as a result, global warming is 
speeding up.

After cutting down every tree, the inhabitants of Easter Island couldn’t build 
canoes to go fishing. Because fishing was their main source of food, they 
had to leave the island.

What can we do?
There’s conclusive evidence that humans are to blame for global warming. 
How we fix the problem is a little less clear. The obvious answer is to 
stop emitting greenhouse gases, but even then, the average global 
temperatures is still expected to rise more than half a degree Celsius.
Nevertheless, what we do now will make a big difference. According to the 
Intergovernmental Panel on Climate Change (IPCC), we need to reduce 
greenhouse gas emissions by 80%. Whether or not this is possible, we 
don’t know. However, many governments and citizens are working hard to 
reduce their emissions, and we can all contribute to the fight.

https://www.nationalgeographic.es (Translated and adapted)

The cork oak is an Iberian tree species under threat from climate change.

What can you do?
  Save energy! In addition to saving money, you can save 

the world. Turn off lights, unplug electrical appliances 
when you are not using them and use energy-efficient 
light bulbs.

   Avoid using cars: walk when you can. When you can’t 
walk, use public transport. Bicycles are also a great 
option, but don’t forget to wear a helmet!

   Avoid using plastic containers and plastic bags. When you 
go shopping, take your own bag with you.

   Recycle cardboard and use both sides when using 
paper.

   Save water.
   Take care of nature.

Climate summits

The UN calls these meetings, and representatives from most 

countries attend them. During the meetings, attendees try 

to reach agreements and establish goals in order to fight 

climate change.

The first major summit was the United Nations Conference 

on the Human Environment which took place in Stockholm 

in 1972.

The adoption of the United Nations Framework 

Convention on Climate Change (UNFCCC) followed at the 

Earth Summit in Rio de Janeiro in 1992.

The Kyoto Protocol is an extension of the UNFCCC. It’s an 

international agreement focused on reducing the emissions 

of six greenhouse gases that cause global warming.

The most recent summit was the 2021 UN Climate 

Change Conference (COP26).

 On the front page

6. Natural resources and the environment 147BLOCK: LANDSCAPES AND THE ENVIRONMENT146
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Analysing objects in a museumArchaeology is an auxiliary science which helps us learn about history. Thanks to this science we find and analyse 

remains from the past which became covered under the ground over time.Given that our usual contact with archaeological remains is seeing them in museums, we’re going to learn how to look 

at these objects with an archaeologist’s eyes to understand history better.Analysis of the object 
Imagine that an archaeological object is a witness in a detective film. It will give us information if we ask the right 

questions.
1  How did they make it?  By touching it and looking at it and, if possible, identifying the material, shapes and colours, we can make a 

hypothesis about the process they used to make it: a knapped stone, a bone with a hole and a ceramic pot give 

us first-hand information about the technology available at the time.2  What did they use it for?  To understand an object, we have to find an explanation for its use. Was it a tool or a weapon? Was it for 

hunting or cleaning skins?
3  Where was it?

 We can get more clues from the location where the archaeologists found it. Was it in a tomb? Was it with 

animal remains? Was it in a cave?
4  With these three questions, we can make a hypothesis about who created or owned the object and their 

lifestyle.
5  What’s the historical context?  Museums display objects according to historical criteria, grouping them in chronological or thematic order. In 

the first case, the objects are together with others from the same period. In the second case, the objects are 

with other similar objects or objects they used for the same purpose: for example, a series of hominid skulls can 

show us the evolution and process of change over time.

Practical    

The Museum of Human Evolution (Burgos, Spain)

Example of an analysis and commentary 
The biface ExcaliburMaterial: stone (quartzite)Size: thickness: 5 cm; length: 25.5 cm; width: 9.8 cmAge: 500 000 years old  Period: Lower Paleolithic Location: Sima de los Huesos, Atapuerca site (Burgos)  Year: 1998

Reddish orange coloured hand axe or biface, showing the intelligence of the first hominids. 
It’s the oldest reference to symbolic behaviour archaeologists have ever found.Virtual exhibition Fósiles originales de Atapuerca from  the Museum of Human Evolution in Google Arts & Culture

Decorated scapula
Material: bone
Size: thickness is 0.20 cm; length is 27 cm; width is 6.85 cmAge 13 000—16 000 years oldPeriod: Upper PaleolithicLocation: Cueva de El Castillo (Puente Viesgo, Cantabria)This portable work of art has the figure of a deer carved on it. It’s part of a group of 33 scapulas that are decorated with multiple grooved lines.

   Analyse this object from the National Archaeological Museum (Madrid) following the model above.

What the biface Excalibur can tell usIt looks like they first broke off pieces with another stone to knap it. According to the label 
in the museum it’s made of quartzite. This a mineral that is easy to knap and leaves sharp 
edges where the pieces come off. The person who made it intentionally broke off stone on 
two sides, or faces of the stone, which is why this type of knapped stone is called a biface.
The label tells us that it was a hand axe, which Paleolithic people used to cut meat and 
skin because it was sharp.
In the Sima de los Huesos in Atapuerca, which was a burial ground.It’s a weapon they made using Stage 2 technology from the Lower Paleolithic Period. 
Because it was in a burial area, it could be an offering to a dead person. This shows that 
people were aware of life and death and suggests that they had symbolic and rational 
thought, as well as feelings of loss. This was a very significant advance in human evolution.
The biface Excalibur is, together with other tools, in the virtual exhibition Original fossils 
from Atapuerca in the Museum of Human Evolution. This brings together the most 
important fossils from this site so that we can get an idea about the technological level of 
the hominids who lived there.

Historical context

How did they make it?

What did they use it for?

Where was it?

Hypothesis about 
the significance of the fossil

7. Prehistory: the Paleolithic Period 185
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Revision activities

305

1   Draw a timeline in your notebook.

   Divide it into the main periods of Ancient Roman 
history: the monarchy, the republic, 
the early empire and the late empire.

   Add these years and write an event that took 
place in each one: 753 B.C., 509 B.C.,  
264 B.C., 201 B.C, 146 B.C, 44 B.C., 27 B.C., 
380 A.D., 395 A.D., 476 A.D. 

2   In your notebook, write true or false. Correct the 
false sentences.

 a.  Rome began as a city state, conquering lands 
until it dominated the Mediterranean. 

 b.  The Romans developed the design of their city 
and culture from the Etruscan civilisation.

 c.  The political system in Ancient Rome 
developed from a republic to a monarchy and 
later to an empire.

 d.  The Roman Republic was a democracy 
where all citizens had the right to elect their 
representatives.

 e.  The Roman Empire was most powerful and 
prosperous in the 1st—3rd centuries A.D.

 f.  The Roman Empire ended with invasions from 
the Greeks.

 g.  The Greeks influenced Roman culture, for 
example in religion and architecture.

3   Match these phrases to make true sentences 
about Ancient Rome.

 1.  The emperor had complete power... 

 2. The early empire was called Pax Romana...

 3.  The empire began to lose land... 

 4.  The economic situation became worse... 

 5.  People left the cities...

 a.  ...because there were few wars and the people 
lived in prosperity.

 b.   ...in order to find work and food in the 
countryside.

 c.   ...although there were other political 
institutions.

 d.   ...because of political instability and tax 
increases.

 e.   ...because of barbarian attacks.

4    Explain the position and responsibilities of 
these people in Roman society.

 a.  magistrates e.  slaves
 b.  praetors f.  plebeians
 c.  barbarians g.  patricians
 d.  aediles h  consuls

5   Look at the picture and answer the questions 
below in your notebook.

 a.  What economic activity is taking place in the 
drawing?

 b.  What other types of craftworkers worked in 
Roman cities?

 c.  How did the increase in specialist craftworkers 
improve the economy?

6   Copy and complete the text using the words in  
the box.

 hoes fallow fertile ploughs
tenant presses rotation mills

 

7   Answer the questions in your notebook.
 a.  What did the Romans mostly eat and drink?
 b.  What differences were there between the way 

Roman men and women dressed?
 c.  What leisure activities did the Romans have?

 d.  What roles did women have in Roman society?

8   Copy and complete the sentences about Roman 
cities with the words in the box. 

atrium basilica cardo curia
decumanus domus forum insulae

 a.  The  was one of the main streets that 
went from north to south.

 b.  The  was one of the main streets that 
went from east to west.

 c.  The  was the central square of the city 
where people met and traded.

 d.  The  were buildings with several floors 
where ordinary people lived.

 e. A   was an individual house for one family.
 f. An  was a courtyard inside a house.
 g.  The  was a building for the law courts and 

for trade.

9  Identify the main buildings in this image.

10    Look at these sculptures. Write a brief 
description of each and match them to a period of 
Roman sculpture. Explain your answers.

 The Roman people who worked in agriculture were either slaves or  farmers. They were generally very poor. However, agriculture improved due to new techniques and tools such as  that oxen pulled or  that farmers used to turn over the earth. An important technique was crop  . One year they planted a crop and the next year they left the land  so that the earth could recover and become more   for the following year. The Romans also developed better  to grind flour and  for olives and grapes to make oil and wine.

11. Rome304 BLOCK: THE ANCIENT WORLD
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Rome 

  The Latins founded 
Rome in 753 B.C. in the centre of the Italian 
Peninsula.

  Rome was under 
Etruscan control: seven kings.

  In 509 B.C. the Senate 
deposed Tarquinius 
Superbus.

  Octavian Augustus (27 B.C.)
  The emperor has absolute power.
  Early empire (1st—3rd centuries A.D.): pax romana; maximum size.
  3rd-century crisis: invasions, civil wars and tax increases.
  Late empire (3rd—5th centuries):
  Diocletian: major reforms to maintain the empire.
  Constantine and Theodosius: the last great emperors.
  476 A.D.: fall of the Western Roman Empire.

Monarchy

PERIODS IN THE HISTORY OF ROME

  Institutions: Senate, magistrates, assemblies.
  Social conflicts between patricians and plebeians; creation of the plebeian tribunal.
  Expansion:
  Italian Peninsula (4th—3rd centuries B.C.)
  Punic Wars (3rd—2nd centuries B.C.) 
  Rest of the Mediterranean (2nd—1st centuries B.C.)

Republic
Empire

  based on agricultural slavery
  Agriculture: new tools and improved techniques.
  development of craft products
  prosperous trade

  People with rights: citizens (patricians and plebeians).  People without rights: foreigners, the freed (liberti) and slaves.
  Late empire: all the free people become citizens.  patriarchal society

Economy 

THE ECONOMY AND SOCIETY

Society

  polytheistic
  public (political) and private (domestic) worship.
  Prediction of the future: augurs and haruspices.
  accept other polytheistic religions 

  begins with the teachings of Jesus of Nazareth; Saul of Tarsus spreads the message.
  Romans consider Christians enemies of the state for being monotheists and believing in equality; persecution.  Constantine (313 A.D.) legalises Christianity and Theodosius (380 A.D.) makes it the official religion.

Roman religion

RELIGION

Christianity

  Architecture: Greek influences; utility.
  Buildings: temples, basilicas, triumphal arches, theatres, circuses, thermal baths.
  Engineering works: bridges, aqueducts, roads, sewerage systems.  Sculpture: historical reliefs and portraits.

  Painting: polychrome, a variety of subjects.

  Romanisation: Latin, the army, cities and Roman law spread Roman culture.
  Arts and sciences: the 

development of philosophy (Cicero, Seneca), plays (Plautus), poetry (Virgil), history (Livy) and medicine (Galen). 

Art  and architecture

ART AND CULTURAL LEGACY

Cultural legacy

BLOCK: THE ANCIENT WORLD

 

Work on your key competences      
At the end of the 18th century, Edward Gibbon published The History of the Decline and Fall of the Roman Empire, 
in which he presented Christianity as a key cause. Since then, some historians have argued in favour, and some 
against this idea. For some, Christianity was incompatible with the Roman socio-economic system that maintained 
it. For others, Christianity was what enabled the Roman Empire to last two centuries in the west and a millennium 
in the east.

LEARNING SITUATION

The role of Christianity in the fall of the empire A case study

 Key concepts    

 Concept map

Preparation
  Divide the class into two groups: one will defend the argument that Christianity was a key factor in maintaining the Roman Empire, and the other will argue the opposite. 
  Divide each group into smaller groups to research the different  aspects.

Christianity: caused the fall of the Roman Empirethe beginning of equality and the end of slavery
pacifism and its influence on the army
the search for future happiness
the imperial cult and its religious and political influence

Christianity: helped maintain the Roman Empirethe influence of the Emperor Constantine and St Helena in the legalisation of Christianity, and of Theodosius in making it the official religion. 
St Augustine of Hippo and the role of God’s will in the invasionsclimate change as a cause of the invasions
the role of the church as a link between the barbarians and the Roman population 

Method
1.  Research your aspect of your side of the argument. Search for  information using primary and secondary sources. The more  opinions and information you collect, the easier it will be to make  your argument.
2.  Share the information you have collected with your group and create  a presentation. 

Presentation
Each group will present the results of their research to the rest of the class. 

There will then be a class debate in which each group will defend their position with the arguments they have collected through their research.

The Emperor Theodosius

St Augustine of Hippo

Groups:
groups of three to four.Materials:

computer with Internet access or encyclopedia, presentation software, projector.
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Key concepts is a synthesis of the major 
content of the unit in the form of a concept 
map. It’s a great starting point for your exam 
revision.
You can also do the Digital revision activities, 
read and listen to Passnotes and play Dante’s 
enigma. 
Go to your  Desktop.

Revision activities prompt you to relate and apply what you’ve 
learned in the unit. These activities will help you to study and 
revise for your exams.

On the front page is a magazine-style 
presentation of current news stories related to 
the unit content.

The tasks in the Practical pages will enable you to develop the 
skills and competences specific to Geography and History. You’ll 
learn how to interpret maps and graphs, make climographs, 
population pyramids and timelines… You’ll see the many different 
ways in which Geography and History are essential to our lives.

GEOGRAPHY AND HISTORY

Work on your key competences presents a Learning situation 
that enables you to put the contents you’ve studied into 
practice in an integrated and transversal manner.
Each task is based on collaborative group work.
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The   Desktop 
The  Desktop is a digital space where you can access your digital book, as well as a wide range of 
resources in different formats (such as video, HTML and PDF). These will help you with the tasks and processes 
that are the basis of your learning: observation, analysis, consolidating and expanding your knowledge, study skills 
and exam revision.

 Quiz: a fun way to check what you already know before starting the unit.

 Unit presentation: a summary of the key contents of the unit.

  Online maps: with digital maps that cover the contents of the units, you’ll discover a new way to study 
Geography.

 Animations: dynamic illustrations and maps that help you to better understand processes.

 Passnotes: summarised versions of each content section with audio.

  Dante’s Enigma: play against your classmates and show how well you know the contents of one or various 
units.

 Digital activities: activities in an interactive format.

 Digital revision activities: simple activities to help you to revise the unit.

 Weblinks: to expand your knowledge and find information for research tasks.

Symbols used in your book 
Some sections and activities in this book are specifically designed to develop the key competences and to focus on 
aspects of your individual development and the challenges of today’s world. The symbols below help you to identify 
these sections and activities.

GEOGRAPHY AND HISTORY

All of the activities in this book develop the plurilingual competence.

KEY COMPETENCES
  Linguistic competence

  Plurilingual competence

  Competence in science, technology, 
engineering and mathematics (STEM)

  Digital competence

  Personal and social competence 
and learning to learn

  Civic competence

  Entrepreneurial competence

  Cultural awareness and expression

FOCUS ON
  Children’s rights

 Gender equality

  Physical and emotional 
wellbeing

 Digital competence

 The world of work

  The Sustainable 
Development Goals

OTHER SYMBOLS
  Learning situation

  Group activity and cooperative learning

  Speaking activity

 Online map

 Passnotes

  Digital revision activities

 Dante’s Enigma

      Downloadable material


