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Welcome to Oxford Discover

Oxford Discover is a six-level course, created to address
the evolving needs of young learners of English in the
215t century. Second language acquisition is now much more
than an academic pursuit. It has become an essential skill
for global cooperation and problem solving. Oxford Discover
is centered on the belief that language and literacy skills
are best taught within a framework of critical thinking and
global awareness, and it aims to guide students toward the
broader goals of communication.
Oxford Discover creates a positive and motivating learning
environment by:
¢ providing content that is relevant, informative,
and academic
¢ offering multiple perspectives on topics across
the curriculum
¢ allowing students to consider key concept questions that
they revisit as they gain more information
e challenging students to think critically about topics, issues,
and questions
e developing strategies that help students perform
well in tests

e fostering a love of reading and writing.

What s New for 2" Edition?

NEW Oxford Discover App reinforces students’learning
in a fun way, both at home and at school.

¢ ENHANCED Big Question Panels in the Workbook
promotes discovery learning and autonomy by posing
specific questions on the topic, and asking students to
personalize their answers.

¢ NEW Classroom Presentation Tool with on-screen
Student Book and Workbook, story animations and new
grammar animations, enhanced Big Question videos, and
embedded audio facilitates dynamic classes.

¢ NEW Assessment for Learning provides more
comprehensive skills and language testing.

e NEW 215 Century Skills Assessments, to be used with
the projects in the Student Book, will measure students’
progress and achievement in the areas of collaboration,
communication, creativity and critical thinking.

¢ NEW Teaching Strategies videos provide teachers with
practical lesson tips specific to Oxford Discover 2" edition.

¢ ENHANCED Reading Comprehension worksheets, to
be used with the Oxford Discover 2" edition Student Book
reading texts, focus on reading strategies and genre, and
provide further comprehension activities.

¢ ENHANCED teaching notes for the Writing &

Spelling Books and Grammar Books provide teachers
with additional support.

¢ NEW error correction strategies, and ENHANCED
drafting and editing stages in the Oxford Discover
2nd edition Writing & Spelling Books improve students’
techniques in writing and encourage them to reflect on
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their work, equipping them with important skills for the
21 century.

e NEW What Do You Know? section in the Oxford Discover
2" edition Grammar Books supports student’s progress by
helping them review learning from the previous year.

Lifelong Learning with the
Oxford Discover Family

Oxford Discover belongs to a family of Oxford courses
which share the same inquiry-based methodology, with
a focus on 21t Century Skills. These courses offer schools
a continuous inquiry-based learning path, which evolves
with students as they grow. Each course

provides the right level of cognitive

challenge to support lifelong learning

and success. For more information about

the other courses available, please talk

to your local Oxford representative.

The Oxford Discover Author Team

Lesley Koustaff and Susan Rivers
Lesley is a passionate teacher trainer.
She has conducted educational
workshops all over the world.

Lesley has more than thirty years

of experience in writing and editing
ESL/EFL material to teach children
English.

Susan has over 30 years'experience
teaching English in Asia and

the United States. Susan is the

author of Tiny Talk and co-author of English Time, as well
as many other ESL/EFL preschool, primary, and secondary
teaching materials.

Kathleen Kampa
and Charles Vilina

Kathleen and Charles are the authors
of Oxford Discover, levels 3 and 4.
They have taught young learners in
Japan for over 25 years, and conduct
workshops for primary teachers
globally. Kathleen and Charles are
also co-authors of Magic Time and
Everybody Up, primary courses
published by Oxford University Press.

Kenna Bourke

Kenna Bourke is the author of Oxford
Discover, levels 5 and 6. Kenna has
also written several grammar, literacy,
and graded reading books for Oxford
University Press, as well as other
publishers. She has a particular interest in grammar and
books for children. Kenna currently lives and works in Oxford.




The Key Principles
of Oxford Discover

l. Inquiry-based Learning

Inquiry-based learning maximizes student involvement,
encourages collaboration and teamwork, and promotes
creative thinking. These guidelines will help you create the
most effective classroom environment for Oxford Discover.

1. Facilitate student-centered learning

Student-centered learning gives students an active role

in class. The teacher acts as facilitator, guiding the learning
and ensuring that everyone has a voice. Students work to
achieve the goals they have set for the lessons. As a result,
student participation and dialogue are maximized.

2.Wonder out loud

Curious students are inquirers, ready to look beyond the
information on a page. As new ideas, stories, or topics are
encountered, encourage students to wonder:

Iwonder why / how ... lwonder what happens when /if ...

3. Let student inquiry lead the lesson

When students are presented with a topic, invite them to
ask their own questions about it. In doing so, they are more
motivated to seek answers to those questions. In addition,
as students find answers, they take on the added role of
teacher to inform others in the class.

4. Take time to reflect

Every Oxford Discover lesson should begin and end with
student reflection. The lesson can begin with the question
What have we learned up to now? and end with What have
we learned today? The answers are not limited to content,
but can also explore methods, strategies, and processes.
As students become more aware of how they learn, they
become more confident and efficient in their learning.

5. Make connections

Deep learning occurs when students can connect new
knowledge with prior knowledge and personal experiences.
Give your students opportunities to make connections.

6. Cooperate instead of compete

Competitive activities may create temporary motivation, but
often leave some students feeling less confident and valued.
By contrast, cooperative activities build teamwork and

class unity while boosting communication skills. Confident
students serve as a support to those who need extra help.
All students learn the value of working together. Cooperative
activities provide win-win opportunities for the entire class.

Il. 215t Century Skills

We live in an age of rapid change. Advances in
communication and information technology continue

to create new opportunities and challenges for the future.
As our world becomes increasingly interconnected, today's
young students must develop strong skills in critical
thinking, global communication, collaboration, and
creativity. In addition, students must develop life and
career skills, information and technology skills, as well as
an appreciation and concern for our planet and cross-
cultural understanding. Oxford Discover helps students build
these skills in order to succeed in the 21 century.

1. Critical Thinking

Students in the 21 century need to do more than acquire
information. They need to be able to make sense of the
information by thinking about it critically. Critical thinking
skills help students to determine facts, prioritize information,
understand relationships, solve problems, and more.

Oxford Discover encourages students to think deeply and
assess information comprehensively.

2. Communication

Oxford Discover offers students plentiful opportunities to
become effective listeners, speakers, readers, and writers.
Every unit has two pages devoted to communication,

but these skills are also utilized throughout. In addition,

digital resources such as Online Practice promote online
communication and computer literacy, preparing students for
the demands of the new information age.

3. Collaboration

Collaboration requires direct communication between
students, which strengthens listening and speaking skills.
Students who work together well not only achieve better
results, but also gain a sense of team spirit and pride in the
process. Oxford Discover offers opportunities for collaboration
in every lesson.

4. Creativity

Creativity is an essential 21" Century Skill. Students who

are able to exercise their creativity are better at making
changes, solving new problems, expressing themselves, and
more. Oxford Discover encourages creativity throughout each
unit by allowing students the freedom to offer ideas and
express themselves without judgment.

lll. Language and Literacy Skills

1. Vocabulary

Students need to encounter new words in different
contexts a number of times, before they can recognize the
words and produce them. This is why words are presented
and practiced with a focus on meaning before they

are highlighted in the reading texts. Vocabulary is then
rigorously recycled throughout the entire series, so that
students can feel confident when meeting those words
again in different situations.

2. Grammar

The grammar in Oxford Discover comes from the texts

in each unit. By providing grammar in context, students
are exposed to meaning as well as form. Oxford Discover
integrates structural input into a meaningful syllabus,
utilizing familiar vocabulary and situations. More explicit
grammar practice is provided in the Workbook to help
students apply it in more contexts and to internalize
the rules and forms.

3. Literacy

Oxford Discover teaches essential literacy skills through

the introduction of reading and writing strategies in each
unit. These practical strategies encourage students to

read critically and efficiently through a broad range of fiction
and nonfiction text types and genres.

Introduction
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Student Book

The Student Book
contains 18 units. Each
pair of units presents
students with a
different Big Question,
encouraging students
to examine the world

more critically within an
inquiry-based learning environment. Posters
\. J/ The posters initiate
I and support classroom
f \ 4 \ discussions and act as visual
Workbook o Oxford Discover App aids, provide support for
The Workbook 3 The Oxford Discover App learning, and document
provides students % 1 is a fun trivia app based evidence of learning.
with extra practice Oxford "~ on the Big Questions of
of the language and P_DISCOVQI’I the course. It encourages
structures taught ol learner autonomy, —
in class. enhances motivation -
and supports an inquiry- =
I based methodology. The
< ™ app can be used in class
Online Practice \ or it e, y
The Online Practice is a blended
approach to learning where
students can use online,
interactive activities to further Oxfé‘%l
practice the Discover a Y
language Picture Cards
and ideas The picture cards include
taught in the ) all the main unit vocabulary
> Student Book. ﬂ O).(ford from the Student Book. They
— ’ Discover can be used to present and
per = Grammar recycle vocabulary.
o — A six-level companion series "
which follows and supports
the grammar syllabus and
provides further practice
opportunities.
. J
_Oxford —~
Discover
Wiriling Y é \
"B Oxford Discover Class AudioCDs
e-Books ' Writing & Spelling The Class Audio CDs ;
The Student Book and A six-level companion support teaching
Workbook e-Books allow series which supports in class and contain
students to complete students throughout recordings of all
activities on the page, make the writing process the listening texts,
notes, record themselves, and introduces them reading texts, songs,
and play the audio and to spelling patterns and speaking dialogues
video materials in context. and strategies. from the Student Book.
. . _J \
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Teacher’s Guide

The Teacher’s Guide is a
clear guide for the teacher
in all aspects of the course.

Oxford
Discover

Classroom
Presentation Tool

The Oxford Discover
Classroom Presentation
Tool is an interactive
classbook with autocorrect
functionality, interactive games,
videos and animations:

/
Big Question Videos

The Big Question Videos cover
each Big Question in the Student
Book. Each pair of units has:

e an Opener video

¢ aTalking Point video

e aWrap Up video.

/

Grammar Animations

The grammar animations
cover each grammar point

in the Student Book. They
further consolidate students'
understanding of the grammar.

Story Animations

There are story animations

to accompany each Wrap Up
page in the Student Book. They
support students' understanding
and bring the stories to life.

J

The Classroom Presentation

Tool can be downloaded from
Oxford Learner’s Bookshelf and used
offline, online or via a web browser.

( Y

Teacher’s Resource Center

Teachers have access to a range of resources, including assessment,

Online Practice and professional development videos, all in one

place,,

4 N\ N\
Professional Assessment for
Development Videos Learning
e Teach 21 Century Students’progress can

Skills with Confidence be evaluated through

videos provide tips continuous assessment,

to help you develop self-assessment and more

your students’skills formal testing.

in critical thinking, J

communication,

collaboration and e

creativity. Online Practice

e Teaching Strategies Teachers have complete

for Oxford Discover access to students’
videos provide Online Practice, with a
practical lesson gradebook that enables
demonstrations instant marking.
and course-specific \_ )
teaching guidance.

/

Additional Teaching
Resources

The Teacher 's Resource
Center provides
additional materials for
students and teachers to
supplement all the other
components available.

\_ /

\, J

Teacher’s Website

The Teacher's Website
provides additional materials
to support the course content.

/

Component Overview
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Big Question
These pages present the theme and objectives of the following two units. The Big Picture acts as an introductory visual
representation of many of the ideas and language that students will go on to discover in the following pages.

UNITS

3-4

-

Classroom
Presentation Tool

Show the Big Picture on screen to create
a stronger impact in class.

Discover
Poster
Students look at the Discover Poster,
brainstorm known vocabulary, and think
about what they know about the topic.

. S

What happens when you take an ice cube
out of your freezer?

Workbook
Students answer specific

F
questions, which help them to _— |§'

Why?

express what they already know

about the Big Question topic.
k J Words

) Check i) the correct picture.

'm_‘__r- . z,w.;ﬁ:@
WE LW

Oe Oe

3 melt & freeze

g

Ja Ow

20 Unit3 Vocabubory- Forms sed Saates

Gef Ready

12 Unit Tour



é Y
Preview
Students are introduced to the
BIG QUESTION @ theme and main objectives of the
Big Question. Students also understand
m what they will do and learn throughout
° the following two units.
things ° y
change?
"’f;,e N\ é . . . )
ese units Yo A. Big Question Video (Opener)
ATeH Students watch the Opener video
avideo about ¥ [y  MAKE about the Big Question, in order to
how things A b°.°k gbott ; i Pl
change. READ mixtures. stimulate their thinking about the
about how topic. The video can be used to elicit
to make ice .
cream. vocabulary and to introduce the
theme of the following two units.
LEARN WRITE T N
about what about things This first viewing of the video is
ihinosare fhatican silent, as students are encouraged to
made of. change.
respond individually to the clips and
© Wotch the video. o/ images..This will also help the teacher
determine what students already know
(© Lookat the picture. and what they want to know.
What do you see? \, J
1 Whatis the weather like?
2 Where do you think this is?
. . é Y
G Think and f:mswer the questions. B.The Big Picture
1 What things change?
2 Canvou hold water in vour hud? Students look at the Big Picture. The Big
y y . .
Picture helps students to think about
© Fill out the Big Question Ch! what they already know, and what they
@b[ ] want to know about the topic. It can be
v ” ® used to elicit familiar vocabulary and to
motivate students about the theme of
A the following two units.
J
Y
C. Answer the Questions
Students answer questions that ask
about their personal knowledge
and life experiences. This helps
students to interact personally with
the theme of the units and encourages
é ) them to make connections to help
D.The Big Question Chart their |earn]ng.
Students share what they \\ J

already know and what they
want to know about the Big
Question. Their ideas are recorded

on the Big Question Chart.
\, J

Unit Tour
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Get Ready

This page teaches and helps students practice a vocabulary set. It also encourages students to think critically about

the language.

A.Words

Students are introduced to new
vocabulary, and have the opportunity to
connect the words to the pictures and
hear them spoken on the Audio CD.

UNIT

3

"
L
L

..., Ged

’Hordi

Edmppmp e E

Reud‘j__.n"." . .':'.1-

== (Y Listen and point to the words. Listen again and say the words. (4 JBT

J

B. Critical Thinking

Students complete a critical
thinking activity that measures
their understanding of some
or all of the words.

C. Additional Activity (if
applicable)

Students complete an additional
vocabulary activity that measures their
understanding of some or all of the
words. This activity may involve critical
thinking, or it may measure simple
comprehension.

G Write the correct words 1o complete the sentences.

1

£ B o oW E W M

Workbook '
Students complete a variety Wo
of activities that build and =30
test their knowledge of the
new vocabulary.

rds

Water 5o

We put indrinks to make them cold.
On o hot day., lce cream can

We can't hold a in our hands,

We cobd water to make if hoo.

Water in a river can OVEr STI0NEs.
Abockisa

You con see an very hot water,

O a very celd day waler can

28 UsH3  Vocotwilony: Forns and Sates

liquid / solid
gas /ice
melt /freexze
solid /gas
freeze /heat
melt/Flow
gos/solid
steam /ice

freexze /melt

What happens when you take an ice cube
out of your freezer?

Get Ready

Ce

Check (/) the correct picture.
1 flow

O

20 Unin3 Veoabmory: Foems and Sotes

() Look at the picture. Write the words.

liguid™ steam  melt ice heat solid |

liquid

e Match the beginnings of the sentences to the ends.

1 Adumis . ® a oliquid,

2 Sodais . ® b freeze.

3 Airis . ® ¢ melt

Y Water can . ® d osolid.

5 Snow can . ® e ogos
© Complete the sentences.

1 Imake something hat. 1 heeat i

2 We make by heating water.

3 Steomisa .

41 water. It Is now kce,

Veceksdary: Form ond Stoses. Unit3 21

Unit Tour




Before You Read

Students are introduced to a reading strategy, which they will then apply to help them understand the text on the
following pages. They are also introduced to the text type, and information about genre.

.-
LT T —— -
. . Eassaannst?

Before You Read

— o — —

O ‘i‘ﬁink Are there any liquids in your backpack? <
What solids are in your kitchen at home?

G‘ m Couse ond Effet

&

Couse and effect tells how one®.\gnt maokes another
event happen,

A couse is why something hoppens,
The effect is what hoppens after the couse.

Cause . Effact
I water the plants. | They grow.
| The ice creom i In the sun, | It malts,

Read the sentences. Match the couses and effects.

In the winter, it's sametimes cool ond
ralny. When it's very cold, it snows
When there's a lot of snow, children
don’t go to school. They stoy home
and they're happy. In winter,

there's often ice on the streets, and
sometimes people slip ond faoll

Couse

1 It's very cold. °

2 There's alot of snow. e s b Ifsnows

3 Children stay home., I\\l ¢ Children don't

4 Theresofteniceon @ g0 ta school.
the streets. & d They're happy.

Effect
& o Sometimes people fall.

G Look at the pictures on pages 30-31, What do you think
the text is about?

Aending: Couss ond et Unitd 29

D. Before Reading

Students answer a pre-reading question
that builds interest in the upcoming
reading. This question also activates
students’existing knowledge about

the text’s subject matter, which helps
overall understanding of the text. When
a predictive reading strategy is used, it is
applied here.

moade of?

Im this Text, we
learn about what
things ane mdade of,

This text is.an
infarmartonal
text. Remembar,
informational
texts fell us obout
our world

Physical
Science

Think. Critical Thinking

Students use their personal knowledge
and life experiences to answer these
questions, which act as a lead into the
reading text. This activates interest in
the topic of the text, and immediately
connects it to the students own lives.

C. Reading Strategy

Students learn and practice a reading
strategy that they will apply to the
upcoming reading. This helps students
to develop reading skills which can be
applied to any text, and to learn how to
focus on the micro and macro meanings
contained, whether in class or at home.

J

Reading Preview

Students read a preview sidebar about
the upcoming reading. This provides
information about the text and helps to
build interest. Children are introduced to
the text genre and begin to understand
how texts fulfil different learning needs.

J

Unit Tour
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Read

The reading texts are either fiction or nonfiction. Students are encouraged to focus on meaning, before focusing on the
reading strategy. This is followed by general comprehension. The vocabulary presented on the Get Ready page is highlighted in

yellow, to help students understand the words in context.

Before Reading

Students are introduced to a text.
They engage in pre-reading activities
and examine the reading'’s features
(such as the title) and visuals in order
to familiarize themselves with the text
before reading it.

During Reading

Students read and listen to the unit’s
text. Each unit has either a fiction or a
nonfiction reading that helps students
find answers to the Big Question. The
texts are designed to supplement
students’learning in different subject
areas and to help them make
connections between other cultures and
their own lives. They are graded to an
appropriate vocabulary and grammatical
level. Students are encouraged to take
different approaches to reading the text.

. J

Read Q-

Ol.ll‘ WORLD

made of?

Everything in our world comes in three
different states: solid, liquid, or gas.

We can see and feel
solids. S¢yme solids are

are sofff Trees and
feath /s are solids.
You’§: a solid, too!

Classroom
Presentation Tool

Click on specific sections of text

to enlarge them.

Unit Tour

Gases

The air that you
breathe is a gas.
We can’t usually see
a gas, but sometimes
we can feel it when
it moves. On a windy
day, we can feel the
wind on our bodies.

Liquids
A liquid is a thing

that can flow. Some
liquids are th .
some liquids «
Juice and milkst{ kes
are liquids. Can yju
think of other kinc
of liquid?

Vocabulary
Students focus on language in context
and the meaning of the text by
working with the Get Ready vocabulary,
which is highlighted in yellow
throughout the text.




Things can change from one state to
another when we make them hot or cold.

When we make water When ice or snow When we heat
very cold, it freezes heats up, it melts and water, it boils and
and changes to ice. changes back to water. changes to steam.

Look at these three pictures of things
changing from one state to another.

é Y
The snow was . VocabUIary
a solid and now Students need to feel confident dealing
it’s a liquid. with a variety of texts and text types

where there are some unfamiliar words.
Passive vocabulary has been carefully

- Think What's the cause integrated so that it does not impede

of the snow melting?

What's the effect? understanding of meaning, and is often
The water was part of collocations or common chunks
a liquid and of language.
now it’s a solid. : G 4
The water was
a liquid and
now it’s a gas.
r \
Think What's the cause After Readlng

-~ Think What's the cause
of the water freezing?
What's the effect?

of the water boiling?

What's the effect? Students can work individually or

together to complete an activity that
relates to the reading. This will exploit
the text in regard to meaning as

well as form. It helps students have a
deeper understanding of the content,
) and to engage more actively with the
. Read written word.

) Read the text quickly. Answer the question, k J
‘What happens towater in hiat springs?

é Y
1 i il lak h hen b ir,
et n some ht spings, hotrocks v car s o o s, Whe b Workbook
an the ground of the spring heat the  steam meets very cold air, we can see L. S
water. In others, the water heats upa bot of stearm. Students read an additional fiction or
uniber the ground. i .. .
e, | indioemonteamee | <@ NONfiction text featuring vocabulary and
some ol it changes to steam. .
The water wasa liuid, | Thik What the cause of e hot woter? the reading strategy from the Student
and now it's steam, a gas, . Q What's the effect of fhe hat waler? B k teXt
: 00 .
22 Unitd Feuding Cone and Bt | k J

Unit Tour 17
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Understand

This page checks students'understanding of the text through personal response, application of the reading strategy, general
comprehension and critical thinking.

*
=

LT

-‘:."'--..uﬂdErg-]'und”_”__,...--*

T LE T L L

; T'I:"'ilrl-lr. What do you like about the text? Check ('), Why? Give a reason.

r
Think. A. Personal Response 1 Whyteoandtiy ] 3 Howleoescopes (]
Students answer personal response Sy ) ot il
P P 2  Their adventure D 4 Why Leo ond Lily D

Comprehension

questions that allow them to discuss

- o . In the woods are friends at the end
their opinions and feelings about
the reading. Ask and answer Whal's your fovarite parf?
G the question.
Lily pecks the
pinecane. TF's funny!
G Compare and confrast Leo and Lily. Write the words in the Venn diagram.
@ = can fly
B. C. Reading Comprehension wpéared
Students demonstrate their + lever
comprehension of the reading through * canun 2
an additional activity. This will show the - friendly
teacher and the student the level of
understanding gained through reading (@ Number the events in the correct order.
the text. When a post-reading strategy is [___] Leo carries Lily home, E] Leo chases Lily,
L taught, it is applied here. D Leo tries to fight the fox. D Leo and Lily are lost,
[:} Leo and Lily walt in o tree, [:] Lity shows Leo the way home.
o .'ﬂ'.l.lhk What do you think?
1 Which animats con be pets?
Think. Critical Thinking % SNl elg sochiomhelt
Students answer critical thinking 20 UnliE Compshéntion
questions that encourage them to think
further about the text.
wo Undepgtan® i
- on e
) What part of the text do you like? Check (/).
Thelakes ] Thehetrocks (] Thesteam ()
() Reod the couses and effects. Cirche True or False. Comect the false statements.
Couses Effects
1 The water is very hot. Same of it changes 1o Weom.
|fr_5‘@ False
r 2 Hot air. We con alot of steam,
Workbook True False
Students complete activities that build i o amar [ T
and test knowledge of the Workbook Trve: |Feine
reading and the reading strategy. P Arermrm——
Students also answer a personalized Rosivediadoicabetspr ool
question that encourages them to 5 '
consider their knowledge of the topic btk
within their own context. el (3} About Yau Answer the questions.
k J 1 When do you see steam in your house?
2 What causes the steam in your house?
Compreherion Unity 23
Unit Tour



Students are introduced to a grammar structure through the context of a song, before working with the structure more closely
via a grammar presentation and practice activities that allow them to produce the language in a collaborative situation.

( N
D. Grammar in Context
Workbook Students are introduced to the grammar
IR TDPISUPRRRY, "t model in a song. The aim of the song
Grammar in Use Qe is to present and teach the grammar
= T = . model through its meaning and its use,
© Uistenand sing along. Cats an s O - i and to encourage students to relate to
Meow! Squuwk! Meaw! Squuwkl Meaw! Squawk! Meow! Squuwk! the |ang Uage ina fun and enjoyable Way.
My cat and bird always fight | usually have to shout o \_
They never get along together, | sometimes say they must be friends
And fighting st right. O | won't let them out! d
Meow! Squawk! Meow! Squawk! . @ A
I hardly ever sleep at night e E. Learn Grammar
:'";H cant F”?h‘“‘h"”d_b:‘;b” friencs Students learn about the unit's grammar
0 Irage Sach- ORIk point. The grammar is explained clearly
Gm Mu:rh:uﬂmqmnq“ inaLlearn Grammar bOX, USIQg examples
¢ from the reading when possible. The
LY S Secepas; olways «'v'v'v focus is on the grammar’s meaning and
Lily is usually very nervous. usually ¥~ use. Students then practice what they
Lea somelimes fries fo calch Lily. somitimes « have learned in an activity.
Lo hardly sver tries fo cotoh Lily now ot i L J
never X
Leo and Lily never fight now.
Practice with your partner.
Me Name ... ~
I always ... He / She olwoys ... Classroom
Lasually ... e/ Sha.usuoky .. Presentation Tool
Esometimes .. Ha./ She sometimes .. Play the grammar animation here
Lhardly ever ... He / She hardly ever .. to further consolidate students’
Inever ., He / She never ., understanding of the grammar point.
\, S
0 Mow tell the class 1 olways eal ice cream He somelimes watches
about your partner. in the summear TV in the evening. N
sammar Adverts of Freguency UnH2 21 Practice
Students personalize
what they have learned.
This activity involves the
productive skills of writing
Gr in Use © Lookat the pictures. Write true sentences using was, wasn', were, or weren’. and speaking, while using
© study the grammar. ! P e the target language to
NOTTTEY T T simple Past of Verb To Be e (@4 aq . X ,
- o T . A o express ideas in the students
=D [ [ = Y. own words.
" 2 1 L3 Ll evin / in the por J
g:e i::'l - Sh[er wany't - Ecvi'\;\r.a':n'?:\krhc park.
. . .
12 are LD were
s aren’t | Il T:: weren't 1

©) Circle the comect words.
1 Thewukr@muwwh«:}.
2 The feathers was / were soft.
3 The boy wasn't / weren't happy.
4 My friends was / were in the classroom.
5 My sister and | wasn't / weren't scared.
& The snowman was / were o solid,

G Change the underlined word. Write was, wasn't, were, or weren't,

The music / loud

1 Tam very happy. wos
2 Itign' acold day.

3 Lucy Is ot my house. G Complete the sentences obout yesterday.

4 Lucy and | are good friends. 11 hapgy. Y My parents at home, iS preseﬂted and
5 Her brothers aren't here. 21 in the park. 5 My friends sad. . .
& They gre of the playground. 31 inthe cdassroom. & My friends in the pork. praCUCed eXteﬂSIV6|y
28 Unit3  Gromeor: Simple Po of Ver To Be [Srthern ok poge 3] Gramemar: Simple Pal of Verb ToBe - Units 28 k J

Workbook

Students complete
extra grammar practice
activities, with a
grammar table to use
as reference. The full
form of the structure

Unit Tour
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Communicate

This page teaches and helps students practice a vocabulary set. Students then hear the vocabulary in context through listening
to different text types, and complete an activity to help them focus on meaning, and an activity to help them develop more
listening strategies.

A. Words -
Students are introduced to new Words
vocabulary and have the opportunity
to connect the words to the pictures
and hear them spoken. All of these
words will appear in the upcoming
listening text.

\ Y ice pop balloen kettle popcorm icicle ._-:nndh
7 N (©) Read the clues. Write the word.
B. Critical Thlnklng 1 People think I'm fun fo play with. If I get too big, | popl Whatam ! balloon
. 1 !
Students complete a critical 2 [help people heat water for drinks. What am I?
thinking activity that measures 3 [con grow on o house when it's very cold cutside. What am [?
their understanding of some or all 4 1getnolsy when people make me hot, People eat me, What om 7
of the words. 5 People use me to see in the dork, Be carefull I'm hot, What am 17
\, 6 I'mwvery cold and people eat me on a hat summer day, What om [?
Listening
a4 ) VDo,
C.D. Listening o Think Whaot'sinside a balloon?
Students listen to a script that continues (3 Listen. What happens to popcorn? ()21
to help them find answers to the Big b
Question. Students always answer a / () Listen ogain and number the words in the order you hear them. () 1.22

gist question with the first listening, . ballon d ioe
which helps them to focus on overall D D pep
understanding of the text. They then b D icicle e D kel
complete an activity which encourages . candie '

pOpLorn
them to listen for detail or specific D D
information, in this way helping them
to develop the micro skills of listening.

. J

30 Usk)d Vocalmilars Meim « Libendag Daiails

: "’_j::--.__Sﬂmmunlcd‘?_,‘_.u-"'y
words """

) Circle the correct words.

o i

candle / ieicle

ice pap | papcom icicle / kattle
© complete the chart with words from €.
Things We Eat Things We Don't Eat

balloan

Workbook
Students complete a variety of activities :
that build and test their knowledge of

the new vocabulary.

o om s oW

26 Uit Wocskadnry Nowm |
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Students are introduced to functional language through a dialogue or situation which they can experiment with, in regard to
intonation and transposition of key vocabulary in pairs. They then focus on either Word Study or Writing Study to think about
word patterns and writing strategies.

T

T
eag,,
s Lk

e i =

T L
Pagpanae®®

( N
E. Speaking

Students develop their functional

speaking skills in this section. They can

read and understand a dialogue which

Speaking -

0 Listen and repeat. Then practice with your partner.

Use the words in the box to help, @ 1:23

- -

! Please pass the [uioc

H'u;d- ﬁfudy
Gm Mouns and Verbs ——————

Remember, some words con be nouns and v
Verh:

the e

Noun: Steam
Is o gas.

Reod the sentence, Write the word.
1 Look! The eagle chicks can fhy 1

2 Myfriend ond | video games 1o

3 We at the pond in the summer, Spe
g Write Tell your partner about a thing thotcan change state. T

Write ahout it in your Workbook. [ZTTED

* |How do things change?

S ) | chthevideo. iy
* () Th| kabout the Big Que\jon. g 3
Ta || about it with a parte ‘}-"ﬂ‘:/

EEsEsssEEEEEERE SRS

sk Thiat Ceiis B Neiung sl Yerls

Writing Study

Subject-Verb Agreement
When you're writing, check that you have the correct form of the verb.
He is careful with scissors and glue.

They were tired yesterday.

presents useful chunks of language,
before practicing the dialogue by either
choosing substitute words or expressing
their own ideas.

. J

Read and circle the correct subject.

1 Owen /were in the living room.
2 I/We am at school today.

3 She/They is very excited about the party.
[T}

My test score / Their test scores weren't very good.

Write Tell your partner about a thoughtful person.
Now write about him or her in DO

| think salids can
became liguids

I think liguids can
become guses

Unity 35

Write.

Students write about
one aspect of the

Big Question, using
vocabulary and
structures taught within
the unit.

A. Big Question Video
(Talking Point)

Students watch the Talking
Point video in order to
refocus their attention on
the Big Question and elicit
responses on what they
have learned about it so far.

\

and test knowledge of
the Word Study or Writing
Study. Students then
complete activities that
focus on writing output.

J

F. Word Study / Writing Study

In different units students find a Word
Study or Writing Study section. Each
Word Study section focuses either

on spelling or word patterns. This
complements and often provides links
between vocabulary and grammar
learning. In the Writing Study, students
learn about different writing strategies to
help them write fluently and accurately.

. J

|

Word Study

©) Read the sentermn Writing Study

1 [ plont o tree ke
o e @ Check (/) the varbs in'the past fense,
1 57:‘1 asked 3 () maited 5 () el
N | 2 (] wravedl 4 ) cocked 5[] chewn
n
2 ukanpeti [a] :\:ue:m-pm tense of the verbs,
. d listen listened 4 wuotch
- 7 wolk
) .““ :n:: 5 print 8 wish
LSl theck
& o & enrer q bake
Writing
Writing

Read of
- (A ] banhowpeoplelrnnlmlmg 990 and how they travel now.
Read about o tesg
Somme peaple traveled from New York 1o New Jarsey by horse long age,
Ivd!.]lwu)d‘ﬁwlrinlhminurd Snaw.
raaved by cor Its easy and fasy,

sﬂﬂ!hmilmshorn-(uldw

1's o ice pop. fest
It was sl 300, Mows pecphe b

Juice s o bquid W

© Think about traveling to o place

Workbook el :‘:r’::"'-""“ "ﬂIhnlrlh:!naw.)nmrlhrwlmnngnumm.ﬁw
o How dict "
Students complete one e S
page of activities that build whaisirow O
» @ Now write about '

© Now write abous traveling to that place long ago and now,

WiNag: Aty -0 Some Vet wming 52

Unit Tour
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Wrap Up - Review

These pages always come at the end of the two units which focus on a Big Question. Students are exposed to vocabulary and
grammiatical structures learned throughout the previous two units.

A. Review Story

and ideas from the previous two

students’own world.

This story recycles vocabulary, structures,

units. Students will be exposed to the
language in a new but familiar context.
The characters each have separate and
distinct personalities which students
can relate to, and the stories take place
in contexts that are connected to the

J

®e
.

oo
.
®®ccsccccccne

() Listen and read along. @) 1-31

= Vbl L

Let's make dinner. We can have
pasta, vegetables, fruit, and cream.

~ And ice pops!
.PP

\.

Classroom
Presentation Tool

Play the Review Story animation here to

bring the story to life.

It's steam. It was
a liquid and now it’s
a gas! Cool!

= F

Look at the
water!

| L

~
Workbook

Students do a number of
review activities to recycle the
language from the previous
two units. They are also asked
to reflect on the Big Question
and what they've learned.

.

~
Online Practice

Students complete further
activities on Online Practice to
consolidate their learning and
monitor their progress.

g

Dot looks for the cream, but
the cream was in the freezer. =

-e
.
.
°e
°e
.o
."0.00000l-.--"n-l.atooo.ooac-l.-oooo...o.a-..ooo-oo....&....
.
.

... Wrap Up

0
cssocc o,y
e ® o °

. .
®ee®

Billy and Dot start to make dinner.

Gus puts the food away.
- ¥ = e

Put the ice pops in the freezer, Gus.
And heat the water, please, Dot.

Where are the
vegetables?

i They're in the

~—— water. Now
it’s soup!
o

Uh-oh! They were

We can

3 G When we L]
T ) water some of it can d : aliquid, but Aot
= change to steam, asolid or o gas.

is Soupisa &
: @ of liquids and solids.

S 36 Unita3-8 Review

lee pops
when we don't put
them in the freezer.

O Circle the short forms. Then underline the words
that can be nouns and verbs,
1 Themn lat of snow on the tree.
2 The plant isnt very big.
3 There weren't any fish in the pond,
4 The fly st brewn, Irs black.

Ruiers Unita3-9 37

p Ve [ .
Look! Ice cream. — -—'—'—‘ Oh, no, Gus! solids and now they're .
- - . .
It was a liquid and The ice pops! a liquid! Sorry! .
now it’s a solid! Cool! - =37 N
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
Leesesseseeseeteettiticttttana,,,,,, ...
. LA X NN
U4 Review .,.-°"
°® °°
IIGQI!III'IOIIO .,'"‘..""‘<--‘v...v...v...v‘
Look back through Units 3 and 4: O Ccircle the comect words.
Which reading text was more inferesting? Why? 11 Theice pops wasn't /Cwerend)in fhe freezer,
2 Was / Were you ot the library?
3 His cousins was / were very happy.
Write a question fo ask for mare inf about 4 It was / were asolid, but now it aliquid,
the reading text you chose. 5 The guitar wasn't / weren't loud.
6 Where was / were Wendy and Andy?
Complete the senfences. 7 Was / Were your mother ot the supermarket?
My favorite hot food is 8 How was / were the cookies?
My farvarite cold food is o K
[ETTTTre. . ©) Complete the sentences. Write was, were, wasn'r, or weren'
RGVIQ'W..'“'""" : 1 Were  thegirls in the restaurant?
"‘o Ne, they They in the mawie theates,
3 K thi i
: Check («] the things we :.nn eat or drink, 2 How the pasta? It )
1 [ eream 3 [Dice pop 5 [ balloon 7 [ pasta N Kevin hoppy? s, he
: 2 [C)qas 4 [coffee 6 [ sugar 8 [ kettle ¥ Where he ice pops?
t () Complete the sentences. They in the freezer,
H 5 you at the beach?
i )
: | flow melt freeze pour mixture heat | Mol 1 atthe park.
i 1 E— H Lguidscon  flow |, 2 When we 6 It a liquid now. What in?
E L] bt solids cont, —a liquids, they chang I a solid: ice cream.
: = % o solids.

Unit Tour




Wrap Up - Project

Students complete a project which recycles the language and ideas of the previous two units and leads to a productive

outcome.

Project: Make a Mixture Book

0 Write about three food mixtures. d ~
® Draw or find pictures. m},- mi- ;rfurE' |
® Write sentences about the mixtures. ] BUDK |

G Display your Mixture Book. Tell the
class about one of the mixtures in
your book.

It's a mixture 3
solids and liquia.

0 Walk around the room. Look at This is ﬂge1a,|.|e||.

the books. Choose your favorite soup. '
mixture. Say why it's your favorite. xS SLUM .
1s ligquid

It also has said | |
fh:nﬂ.:. il

Ice cream is a
mixture of cream,
fruit, and ice. | like it!

.
L L LR R R X R Y RN R S Nsy S X ]

BIG QUESTION @

How/do

the Big Question

G Complete the
Big Question
Chart.

Project: Mixture Book BigQ uestion2 U5

B. Project

Students work on a hands-on project
with a creative outcome, which
showcases the previous two units’
input of language and ideas. Students
use collaborative and communicative
strategies to complete their projects.
Projects provide opportunities for
consolidating learning using all

four skills and a focus on accuracy,

as students feel pride in presenting
their productive output.

21tCentury Skills Assessment

Evaluate students’ performance in the
areas of communication, collaboration,
creativity and critical thinking based on
the Project in every module. Rubrics for
these assessments are available on the
Teacher’s Resource Center.

The Big Question, Discover
Poster, Big Question Chart,
and Big Question Video

Students return to the Big Question with
new answers in order to describe the
images with newly gained knowledge
and vocabulary. They then complete

the final column in the Big Question
Chart with what they have learned. This
provides a summing up of learning points
throughout the previous units, and helps
students to critically examine their own
learning path.

C. Share projects

Students show their projects to each
other and talk about them. They are
exposed to more target language
examples, read forfurtherunderstanding,
and speak about different aspects of the
Big Question.

D. Share projects

Students look at all the different projects
and discuss them in more detail. They are
encouraged to express opinions and to
compare and contrast information.

J

Oxford Discover App

Students use the app to test their
knowledge of and further explore the
Big Question, either in class or at home.

J

Unit Tour
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The videos and posters are key to reinforcing the content

of the Student Book. They stimulate interest in the Big
Question, and they help students to predict, infer, and check
the meaning of the main learning points. The learning points
are about content not language. Students will think critically
and more fully about the process of language when they see
interesting and thought-provoking images.

The images in the videos and posters encourage students

to recall, recognize, and acknowledge new concepts and
vocabulary. Students analyze the images themselves to
understand the meaning. This leads to a greater impact
upon the long-term memory as students continue to make
associations between pictures and language.

Big Question Video

Students watch videos about the Big Question in order

to stimulate their thinking about the topic and revise what
they have learned. This will help the teacher determine what
students already know and what they want to know.

The videos should be used in three places in each pair

of units. Play the Opener video at the beginning of the first
unit to activate background knowledge and encourage
interest in the topic. Play the Talking Point video at the end

of the first unit to refocus their attention on the topic and
review what they've learned so far. Play the Wrap Up video at
the end of the second unit to help students summarize their
understanding of the topic and to underscore all the learning
points which have been studied during the two units.

Beginning of First Unit: Opener

e Explain that students will watch a video about the Big
Question, and that it will have pictures but no words. Ask
students to write in their notebook one or more things
that they find interesting in the video as they watch it.
Explain that words and phrases are acceptable and that
full sentences are not necessary.

e Play the video.

e Ask students to compare what they wrote with a partner.

e FElicit some of students’ideas. Write these on the board.

e (Optional) Play the video a second time. Ask students to
write down one new thing they see in the video as they
watch it. After the video, students talk to their partners
and then share their thoughts with the class.

End of First Unit: Talking Point

e Explain that students will see the video again, and that
this time it will have pictures and some conversation.

Big Question Resources

8ig Question Re e

sources M

e Play the video.

e Ask students to tell a partner what they have learned
so far about the Big Question.

¢ Elicit some of the students ideas and write this
on the Big Question Chart.

e FElicit further questions they have about the topic and
add these to the 'What do you Want to Know?' section
of the Big Question Chart.

End of Second Unit: Wrap Up

e Explain to students that they will now see the video once
more, this time with a presenter. Play the video. It can be
played more than once.

e Ask students to discuss what they learned from the video
with a partner.

e Ask students to share what they learned from the video
with the whole class.

e Write this information on the Big Question Chart.

Expansion ideas

e FElicit and write useful chunks of language which students
can use in discussions about the learning points. Put
students into groups and have them make posters with the
language and illustrations to help them understand and
remember the meaning. Put the posters on the wall and
draw students'attention to them before future discussions.

e Have students work in small groups to write a list of their
own learning points for the units. Tell them to find or draw
pictures to represent the learning points visually. Have
each group present their ideas to the class, or create a
poster to be put on the wall.

e Make a class video based on the Big Question videos,
showing images which represent the learning points.
Have different students act as the presenter on camera.

Posters

Discover Posters

There is a Discover Poster for every Big Question in the Student
Book. They all have the main learning points for two units with
accompanying pictures to illustrate the learning points.



C'hvnhes K

The picture cards are useful for presenting and recycling e The winning team is the team which finishes first in the
vocabulary items from the Student Book. They can be used correct order.

to drill pronunciation and to encourage recognition and

production of words. It is important to vary picture card Boardslap

activities so that students interact with language in different e Stick a selection of picture cards on the board or wall.
ways and contexts. Picture cards are very useful for visual e Put the class, or a group of students, into two teams and
learners, as students will associate the word with the picture have each group stand in front of the board in a line.

on the card. Aural learners will benefit from hearing the « Define or describe the meaning of one of the

words spoken aloud and kinesthetic learners enjoy moving picture cards.

around and touching or interacting with the cards. e The first student from each team races to be the first

Students need to see and hear new words a number of to touch the correct picture card.

times before the vocabulary moves from their short-term to
their long-term memory. Make sure you go back and recycle
vocabulary presented in previous lessons, as this can be a
motivating and fun way to either start or finish a class.

e The first student to touch the correct card wins a point
for their team.

e Continue until every student has had a turn or all the
cards have been described.

Suggested Activities What's Your Word?

What's Missing? e Put students into pairs and stick or peg a picture card
onto each student’s back.

e Each pair of students stand up and face each other with
their hands behind their backs.

e Give each pair of students one minute to try to see each
other’s word without letting their partner see theirs.

e Put six to eight picture cards on the board. Point to each
one and have students say the words.

e Tell children to turn around so they can't see the cards.

e Remove a card and for extra challenge, change the order
of the remaining cards.

e When students have identified the missing card, shuffle
them again and repeat the procedure.

e The winner is the student who sees and says their
partner’s word first.

Jump
e Have students stand next to their desks.
e Hold up a picture card and say a word.

e [fthe word is the same as the picture card, the students
jump. If itisn't the same, they keep still.

Card Relay

e On the board write four lists of words from different
picture cards.

e Put students into four teams and have them stand in lines,
each one in front of one of the lists of words.

e Put a set of picture cards (the same cards as on the list in Act the Word
front of the team) on the floor a few meters away from

e Aska student to come to the front of the class. Show that
each team.

student a picture card, making sure not to show the rest
e When they hear'go’the first student from each team runs of the class.

to the set of cards and finds the first one on the list.

¢ They take the card back to their team and pass it from one
student to another until it reaches the final student in the
line. The first student then runs to the back of the line.

e The next student in the line then goes to find the
next word on the list and repeats the procedure
until all the cards have been passed down the line in
the correct order.

e The student acts out the word for the class.

e The first student to guess the word correctly becomes the
next player.

e This game can also be played in teams where two players
look at the same card and the first team to guess the word
correctly wins a point.

30 Picture Card Activities
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Project: Make Animal Picture Cards

0 Make animal picture cards.
e Draw or find a picture of one animal for each card.
®  Write the name of the animal below the picture.

® Write three facts about the animal group on the back of the card.

Mammal |.:n'.'l.||r;

Mapmafy haet [uir o foiie
. Covirmy dhpr baditd

it mammals bave fiwd
or four (Eg7

Meamers] o drink
itk feom A maltbers

This is a rabbit. :
G Put your Animal Picture Cards on the wall.  pophits have fur all .

Tell the class about an animal. over their bodies.

o Play a game with your partners. Place your Picture Cards
picture-side down on a desk. Partners read the sentences
on the backs of the picture cards and guess the animals.

BIG QUESTION )

() Watch the video. @ |
How/are! e
G]IEﬂ]]I:‘IB different 0 Think more about

the Big Question.

G Complete the
Big Question
Chart.

Project: Animal Picture Cards  Big Question1 25

fromione!

How Projects Help Develop (215 Century Skills)

Projects are a motivating way for students to demonstrate
what they have learned, as well as providing a concrete
outcome which helps them focus on accuracy. The projects
in Oxford Discover have been designed to cover the

215t Century Skills of creativity, collaboration, communication
and critical thinking. These areas are clearly referenced in the
teaching notes of the project sections so teachers can see
the main focus of each stage.

Project-based learning is a method of teaching as part of
which a student or a group of students conduct a study of a
particular topic. When this level of instruction is managed by
a teacher, students are effectively engaged collaboratively
and creatively. There is a communicative element as
students negotiate meaning and make decisions together.
Conducting research for the project engages students in
critical thinking techniques.

Projects and Learning Styles

e Most primary students enjoy learning kinesthetically.
This means that they learn through doing. Children enjoy
manipulating things and working with concrete items
such as paper, glue, markers, and different materials.
Creating something helps children to interact more with
the language, helps them to place it more firmly in context,

and ultimately leads to greater recall of the target language.

e Primary projects are usually very visual. Posters, picture
cards, mobiles, and structures usually have elements of

Projects

m——

Project:

Make a natural resource collage.

© Why is this natural resource M} T.F'::'_E_ C-D'II 19e #‘
et | Y
[yiel ovr am i fael

Nafaral I IRMCE

* Draw or find pictures.
y o

© Write about three things in '
the collage.
e ww laprn fn maly fmper

Put your collage on the wall. Amn aed L Ry
Tell the class about your collage. or ! ol from ferii

important? !

This is my tree 4 o . e

1] collage. Trees are e A s

an important natural '- FLIRE

resource. We make ] .

paper, chairs, and v phstd fabe fmir nf SR

houses from trees. fivad plasl Wi wAFL mbin
Bt i kel
Walk around the room. Look at

the collages. Say one thing about ———

each collage. sunlight helps
the plants grow.
e
Watch the video. ° @ [
Why should e . ety
'F Think more about
we take care o the Big Question.
?
the Earth? Complete the
Big Question
Chart.

Project: Natural Resource Collage  Big Question6 125

color and images. Many students are visual learners and
remember vocabulary items and grammatical structures
by connecting them to images. Having students work
with drawings and other types of art projects will help
them to draw associations with language that will last
long after the project is finished.

¢ Auditory learners tend to pick up chunks of language
very naturally. Projects are often collaborative and
communicative in nature, which means that students
have an opportunity to not only produce the target
language but listen to it being spoken as well. Presenting
and sharing projects is also an important part of the
learning process, and this is another opportunity for
students to listen to authentic language which focuses
directly on the topic being taught.

Variety of Projects

Projects come with a variety of outcomes and processes.
The projects in Oxford Discover are all related to the
school subject that has been focused on while students
consider the Big Question. For example, a Venn diagram
might be part of the project within a science-based
question, or a music-themed mobile for a question about
music. When students work with such a wide variety of
projects, in content, preparation and presentation they will
broaden their creative processes and develop a deeper
understanding of how they learn.
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Bandar, the Greedy Monkey pages 186-187

Characters (19+ total)

Bandar: monkey
Baker

Candy Maker
Gardener

Cook

Narrators: 10
Chorus: 3+

Props

Signs saying Town, Bakery, Garden, Restaurant,
Candy Store

Atree

A plate of cookies

Some carrots

A plate of sausages

Two jars of candy

A spade for the gardener

Aprons for the baker and the cook

Preparation

Have students count the characters in the play. Decide as
a class how many characters you need. Each narrator line
can be assigned to a different student. Students can also
be in the play holding the props such as signs.

Have students recall and summarize the story.

Read the play and check understanding by asking
questions about the characters and plot.

Put students into groups of four or five and assign
characters to each student in the group. Some students
will play more than one character. In groups, students
practice saying the lines of the dialogue.

Assign a character or role to each member of the class.
Read through the play while children sit in their seats.
Focus on intonation and pronunciation.

Allow students time to practice their parts, both alone and
as a whole cast.

Make the props that you will need for the play. Have a
small group of students make and decorate a paper plate
mask for Bandar the monkey. Cut large eye holes in the
mask and attach string so it can be tied on.

Have other groups of students make hats for the Baker,
the Gardener, the Cook, and the Candy Maker.

Ask students if they can think of any other props that
would help them show the story.

Playscripts

. Pldyscnp,,

Bandqr, the Greedy Monkey

Characters (19 + total): Bandar (the monkey), Baker, Candy maker,
Gardener, Cook, Narrators x10 (holding signs), Chorus 3+
Props: signs for The Town, Bakery, Garden, Restaurant, Candy Store

Bandar sits by the tree on the left of the stage. The Narrator enters holding the Town sign and stands on the right

of the stage.
Narrator:  Thisis a play about Bandar, a very greedy, little monkey.

Bandar lives in the woods near a small town.
Bandar:  I'mvery bored and I'm very hungry. What can I do?

Bandar looks around and sees the town.
Aha! I have a good idea.
Bandar runs to the Town sign, then walks around the stage.
Narrator:  Bandar goes to the town. He walks around the town and sees a bakery.
The Narrator holds up the Bakery sign, and the Baker, holding a plate of cookies, enters.

Bandar: Cookies, cookies, I can see.
Cookies, cookies, more than three.
Cookies, cookies all for me.

Bandar grabs some cookies, then runs away, eating cookies as he runs.

Chorus: Bandar is greedy as can be. He stole fifteen cookies as you can see.

The Baker chases Bandar.

Baker: You greedy, little monkey. I had thirty cookies. How many do I have left?’
Narrator:  You have fifteen cookies left.

The Narrator holds up the Garden sign and the Gardener enters. The Gardener digs up some carrofs in
the garden.

Bandar: Carrots, carrots, I can see.

Carrots, carrots, more than three.
Carrots, carrots all for me.
Bandar grabs some carrots, then runs away, eating carrots as he runs.

Chorus: Bandar is greedy as can be. He stole sixteen carrots as you can see.
The Gardener looks at his carrot patch, then chases Bandar.

Gardener: You greedy, little monkey. I had sixty carrots. How many do I have left?

Narrator:  You have forty-four carrofs left.
The Narrator holds up the Restaurant sign, and the Cook, holding a plate of sausages, enfers.

186 Playscript

COLLABORATIVE LEARNING

e Have the class talk about the different characters in the
play. Ask Have you ever seen a gardener? Have you ever been
to a candy store? Which character do you like best? What are
some other people who grow or sell things?

e Brainstorm different people who grow and sell
things. (For example: store clerk, butcher, farmer) Write
them on the board.

e Put students into groups of four or five.

e Each group chooses different characters to substitute in
the play.

¢ Have students practice the play in their groups using the
new characters.

¢ Have students who are making props make props for the
new characters.




!ﬂ!.orld Mop...

How to use the World Map in the classroom

The World Map is designed to help students understand that et ¥ @
stories and texts come from all around the world. b ' Two Stubbor

Page 158

- L Little Goats "
The page numbers on the map refer to the relevant page for 4 f A 4 i 1
the text in the Student Book. The accompanying illustration : =) sy '
. = Page 118
comes from that text and is placed near the country where =] 2

the text or story is set.

The texts in the Student Book are set in different regions and : P we—
countries around the world. Draw studentsattention to this - o - —
and follow up reading tasks with a focus on the country or v~

culture where the text is set.
Guiding students to ask questions about other countries Te—

and cultures and to seek information will encourage ad G

inquiry-based learning. Students utilize collaboration and ok andar,
communication skills as they work together to discuss and W i ﬁ, r
compare cultural points that come out of the texts. il o A
Other benefits of using the World Map in the classroom
include:

Grabby, Gorilla

e Children can learn what the different shapes on a map ) e
actually represent. <1}

e Children can identify their own region and country and >
see where it is in relation to other regions and countries Knocks

The Ox Always

Page 93

around the world.

e Children can begin to understand how different
geographical features (water, land, mountains) are
represented on world maps.

190

Procedure

Before reading

¢ Have students find the text they have read on the map by
looking for the page number and accompanying picture.

¢ Have students identify the region or country where the
textis set.

Olgad’s Flute
Page 138

Tell Me a Story
Grandpa
Page 58

38 World Map
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Reading Strategies
Students will practice:

e Understanding cause
and effect

) watch the video.
ﬂ Look ot the picture.

HIC QUESTION )
How/do
2l m

ahowh ihings
8ot on
chemga.

What do you see?
T What is the wedther like?
2  ‘Where do you think this i3]

Think and angwer the questions.
T What things change?
2 Can you hald wiker inyour hand?

Fill out the Blg Question Chart.

— ] —  —

Review

Students will review

the language and Big

Question learning points

of Units 3 and 4 through:

e Astory

e A project (making a
Mixture Book)

Vocabulary

Students will understand and use words
about:

e Forms and states, Nouns, Foods and
Mixtures, Drinks

Writing

e How to form
contractions

Students will produce

texts about:

e Athing that can
change state

e Favorite food or drink
mixtures

Students will understand:

Units 3 and 4
How do things change?

Students will understand the Big Question

learning points:

e Everything in our world comes in three
states; solid, liquid, or gas.

e Lots of everyday things can change but
only some can change their state.

e Things can be mixed together to make
something new.

e Sometimes you can separate a mixture
and sometimes you can't.

Grammar

Students will understand

and use:

e Simple Past of Verb
To Be Positive and
Negative

e Simple Past of Verb To
Be with Wh-and Yes/
No questions

Listening Strategies

Students will practice:

e Listening for details
about how things
change

e Listening for
information and
ingredients

Units 3 and 4 - Big Question

Word Study
Students will understand and use:
e \Words that can be nouns and verbs

Speaking

Students will understand

and use expressions for:

e Accepting a request

e Describing food and
ingredients




Units 3 and 4 Big Question ux

Summary

Objectives: To activate students’existing knowledge of
the topic and identify what they would like to learn about
the topic.

Materials: Big Question Video, Discover Poster 2,

Big Question Chart

Introducing the topic

e Read out the Big Question. Ask How do things change?
Write individual words from students on the board.

A Watch the video.

e Play the video. When it is finished, ask students to answer
the following questions in pairs:
What do you see in the video?
Who do you think the people are?
What is happening?
Do you like it?
e Have individual students share their answers with the class.

DIFFERENTIATION
Below level:

e After watching, have students write down three things
they saw in the video.

e Ask them to tell the class about the items they chose.
At level:

o After watching, have students write down five things that
they saw in the video.

e Elicit the words and phrases from the class and write the
words on the board.

e If possible, categorize the words (e.g. objects, colors, people,
etc) and ask students to help you add more to each
category.

Above level:

o After watching, have students write down three sentences
about what they saw in the video.

e Tell students to choose one sentence.

e Tell students to stand up, mingle, and find someone else
with the same sentence. (Focus on the meaning of the
sentence rather than using exactly the same words.)

¢ Have students say their sentence to the class.

B Look at the picture. What do you see?
e Students look at the big picture and talk about it. Ask
What do you see?

o Ask additional questions:
Where do you think the person is?
Is it hot or cold? Explain your answer.
Why do you think the person is there?
Have you been anywhere like this?

C Think and answer the questions.

¢ Ask students to think about the first question, What things
change?

o Ask Does water change? How does it change?

¢ You could bring an ice cube into class for the students to
pass around. Then point out the steam in the photo and
see if students know what it is.

e Think about the second question, Can you hold water
in your hand? If you have a sink in the classroom, you
could do a demonstration and encourage students to try
holding water.

Expanding the topic

¢ Display Discover Poster 2 and give students enough time
to look at the pictures.

e Elicit some of the words you think they will know by
pointing to different things in the pictures and saying
What's this?

e Put students into small groups of three or four. Have each
group choose a picture that they find interesting.

e Ask each group to say five things that they can see in
their picture.

¢ Have one person from each group stand up and read out
the words they chose for their picture.

e Ask the class if they can add any more.
¢ Repeat until every group has spoken.

D Fill out the Big Question Chart.
¢ Display the Big Question Chart.
¢ Ask the class What do you know about how things change?

¢ Draw a two-column chart on the board. Ask if students
can think of words for both columns, e.g. water and ice.

e Ask students to write what they know and what they want
to know in their Workbooks.
¢ \Write a collection of ideas on the Big Question Chart.

¢ Note: students may discuss what they want to know in
their native language.

Below level:

e Elicit single-word answers from students about what they
know about how things change.

e Point to the water, ice, and steam in the big picture and
on the poster and ask What is this? Write the answers on
the board.

At level:

e Elicit single words and phrases about what students know
about how things change.

e Write the words and phrases on the board.

Above level:

e Elicit phrases and short sentences from students about
what they know about how things change, and have
students spell out some of the words as you write them
on the board.

Discover Poster 2

1 The Wai-O-Tapu Thermal Wonderland in New Zealand;
2 Boiling kettle; 3 Vegetables and soup; 4 Chocolate and
strawberry sundae

Further Practice

Workbook Unit 3 page 20

Online practice - Big Question 2

Classroom Presentation Tool - Big Question 2

Units 3 and 4 - Big Question
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Unit 3 Get Ready page 28

Words

) Listen and point to the words. Listen agoin and say the words, (e

Tlow

M

) Write the correct words to complete the sentences.

freeze

Before You Read

Whaot is

our
Think Are there any liguids in your bockpack? WOoORLD
Wha solids are in your kitchen af hoame? moade of?
(O \OITTEEN coiise und Effect L';'““n';:;:m
Colse and effect 1elly how one svent makes anoiher ihirgn ore mode ol

evant happan, Thin tewt & an

A couie is why something hoppens. [T

Pt Parnasimibser,

The affect 5 what hoppens alter the couse, it

Caonvse Effect 1wt nell iy o
1 weter Ihe plonis. They graw. o wearkd

Tha leo cream Is in the san, | If melin

Read the sentences. Mateh the coudes and effects

In the winler, it's somatimed cool and
roiny. When it's very cold, It snowves
When there's o lot of snow, chiddren
don't go o whool. They stoy home
and they're hoppy. In winter

1 Warerisa 1Iqu1d raoalid theres often ioe on the streets, ond
: sometimet people tkp and fall
2 Wepat in drinks 1o make them cold. gos/ice
3 Onahat day, ke cream can malt  Freoze Couse Effect
W W can’ hald a 1y e et solid / gas 1 In's very cold. . ® a Sometimed peaple fall
5 e cold weér 1o inake i ol Fraaze /haot 2 There's o lot ol ahow, r\- b 1t smows
& Water in a river con over shanes. melt / Flow & Childmn-picyhoing., & ® © Children dont
!
7 Abockbsao gas /solid 4§ Theresofieniceon = ga o sthaal,
e sireets. ® o They'ne hapey
B Youcan see on very hot water, steam /lce
§ O very cold doy woter con frocze /mali ) Look ot the pictures on pages 30-31. What do you think
thee text Is about?
28 unied Units 29
Summary CRITICAL THINKING

Objectives: To understand words about forms and states;
to apply own experience and a reading strategy to help
comprehend a text.

Vocabulary: flow, solid, liquid, gas, heat, steam, ice, freeze, melt
Reading strategy: Cause and effect
Materials: Picture Cards, Audio CD

Words

A Listen and point to the words. Listen again and
say the words. ®) 1-17

e Play the first part of the audio. Ask students to point to the
words as they hear them.

e Play the rest of the audio and have students repeat the
words when they hear them. Pay particular attention to
drilling the pronunciation of ice and liquid. Model the soft
/s/ sound in ice and the /kw/ sound in liquid if students are
finding it difficult.

¢ Do a Picture Card activity from pages 30 and 31 for
further practice of the words. Display all the cards on the
board, and give students time to look at them. Then ask
students to close their eyes while you take one card away.
Students then look at the board and try to say which card
is missing.

Unit 3 - Get Ready

¢ Ask the following questions to check understanding:
Which pictures show something cold?
Which pictures show something hot?
Which pictures show something you can hold?
Are these things the same or different?

B Write the correct words to complete the

sentences.

e Look at the example with the class, and show how the
correct word has been chosen to complete the sentence.

e Ask students to complete the rest of the sentences.

e Check answers with the class.

1 liquid 2 ice 3 melt 4 gas
7 solid 8 steam 9 freeze

COLLABORATIVE LEARNING

¢ Inagroup, ask students to go around a circle naming an
item. The other students respond solid, liquid, or gas.

e Alternatively, write solid, liquid, and gas on pieces of card.
Go around the class with the cards face down, and ask
students to pick one at random. They have to read the word
on the card and give an example of the appropriate item.

5 heat 6 flow
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C feathers are solids,

Unit 3 Read page 30

Read @
What'is
our WORLD

Everything in our world comes in thres
different states: solid, lguid, or gas. F

Liquids

A I|q|.|i|;f ina 'Ihing
that can T, Some
quuil:ll. ane thick, and
SEHTHE Ilquh;h are thin,
in |uice and milishakes
are licurchy. Can yoan
think of ather kinds
ol liquid?

The air thai you
Bervaibet B & Qas.

We can'l mu.ulblp Fr e
o gas, Bwif sormietimes
wi can feel it when

1 e, O & wlnd}'
chay, we can feel the
wiricl on dasr bdsed

1 solids. Some solids are
hard, and soime solids
are sofl. Trees and

You're a solid, ool

Summary

made of?

Objectives: To read, understand, and discuss a nonfiction
text; to apply a reading strategy to improve comprehension.

School subject: Physical Science

Text type: Informational text (nonfiction)

Reading strategy: Cause and effect

Big Question learning point: Fverything in our world comes
in three states; solid, liquid or gas.

Materials: Picture Cards, Talk About It! Poster, Audio CD

Before Reading

o Ask What is our world made of? Encourage students to

contribute their ideas.

e Ask students to tell you what they see in the pictures.
¢ Have students point to a tree, water, grass, ice, and snow.
o Ask Which things in the picture are solids?

Which things in the picture are liquids?
Where could we find gas in this scene?

During Reading ® 1-18

e Aska gist question to check overall understanding of the

text, e.qg. What do the three photos on page 31 show? (Water
as a solid, a liquid, and a gas.) Allow students a few minutes
to skim the text before answering.

e Play the audio. Students listen as they read along. Play the

audio a second time if necessary.

o Ask What happens when we make water very cold?

Unit 3 - Read

Things can change from one state to
anather when we make them hot or cold.
When we heat !

Whaen we make waler Whaen e of sniow
wary cold, it freenes heats up, it melts and waber, it boils and

and changes to ke, changes back to water. || changes to steam,

Look at these three pictures of things
changing from one state to another,

A — e —— —

Thie snow was |5
a sodid and mow

It's a liquid.
. -

Think Whal's ke couse
ol the srow malling?
What's the elfect?

Think Whal's fhe couse
af e waber boiling?
Whot's Fhe effect?

T Think Whal's lke couse
of Fhe waober freezing?
What's the effock?

DIFFERENTIATION

Below level:

e Work with the less confident students in small groups.
Encourage them to read out one sentence at a time, and
help with pronunciation.

e Ask students to find all the highlighted words. Hold up
the picture cards for the unit one by one, and ask students
to say the word, find it in the text, then read out the
sentence itis in.

At level:

e Put students into small groups of four or five. If possible,
have them sitting in a circle.

e Have students take turns reading a paragraph out loud as
the text is read around the circle.

e Ask students to find the highlighted words in the text.
Check understanding by asking them to define each word.

Above level:

e Have students read the text individually and put circles
around any words that they don't know or understand.

e Put students into pairs and have them ask each other the
meaning of their circled words.

¢ Move throughout the room and provide help as
necessary.

e Ask for any words that students couldn’t work out
together and provide the meaning for the whole class.




Unit 3 Understand i

PR

Comprehension

5 :! Think What do you like obou? the text? Check (+). Why? Give a reason.

1 Solids C] 2 Liquids D 3 Goses E|
) Ask and answer What's your favoetle part?
thi guestion.
Waoler con change fo
o solid or 0 gas.
1w inferesting
D Match the couses and effects.
Couse Effect
1 Soowmeirs .h\\“_‘_. a [rchanges 1o sieom
2 We heatice. L] & b Irchanges o wane,
3 ‘Wobker baoils - ® ¢ [lichangesioie
4 Water frecaes. ® o d limelis
(3 complete the siotements.
1 W can see and fesl this 10 can be hard of soft. This s a sodid

2 This flows. [t can be thick or thin. I'sa
3 We cannat wiually see this Sometimed we can fesl i, Irsa
4 When we juice, i chonges 1o a solid

|: } Think What do you think?
1 Why do we bosl Baulds?
2 Con ol sofidh change fo liquids?

32 uniad

Grammar in Use

) Listen and sing along. The Snowman (1o ==

Thily wias my snowmon Those were his black oy

Mnj wanderiul tnawman And that war ks red noe
But now he's melting away!  But now he's melting away!
His name was Joe, my man  He waw't small, ke wey

af wnow, wery fall

Andl now he's mehing away!  And now he's melting away!

L€ Simple Post of Verh To Se

T# won o lhqald. Now i1's o gos Thay were hord. Now Ihey're soft.

What was it then? What is 1t now? Proctice with your pariner.

Then

ﬂ Look around the classroom. Find something that has chonged from one
thing to anather. Tell your partner about if,

Unity 33

Summary

Objectives: To demonstrate understanding of a
nonfiction text; to understand the meaning and form of the
grammar structure.

Reading: Comprehension

Grammar input: Simple Past of verb To Be

Grammar practice: Workbook exercises

Grammar production: Writing sentences

Materials: Audio CD

Comprehension

Think
e Have students check the parts they liked about the text.

o Ask Who liked this part? Read out the sentences. Ask for a
show of hands each time.

A Ask and answer the question.

¢ Model the activity first by choosing a confident student
and saying What’s your favorite part?

e Ask this student to choose another student to ask the
same question to in front of the class.

e Put students into pairs and tell them to take turns asking
and answering the question.

e Ask some individual students to say what they liked to
the class.

Unit 3 - Understand

B Match the causes and effects.

e Consolidate understanding of the text by asking students
to match the key points.

1Tb 2d 3a 4c

C Complete the statements.

e Check students'understanding of the different states
by asking them to complete the definitions with the
correct words.

1 solid 2 liquid 3 gas 4 freeze

Think
e Ask students to think about the two questions individually.

e When they have had time to think and make notes, ask
students to share their ideas. Write their suggestions on
the board.

e Ask students to choose one question and to write it at the
top of the page in their notebook.
e Tell students to stand up and walk around the classroom.

e They need to talk to as many people as they can in five
minutes, ask their question, and write down the person’s
name and answer.



Unit 3 Communicate e

Words

ﬂ Listen and point 10 the words. Listen again and say the words. m 1630

SOEBC

ice pop balloon ketile o

() Read the clues. Write the word,

Peoghe think I'm fun to phay with. 1T gt 1oo big, | pop! Whatam B! bolloon
1 hedp people heat wealer for drinks. What am [2

1con grow on o hioute when i1 very cold curside, What am I7

1 get nodsy when people make me hot, People sof me. What am |7

Pepplis Lise mee to see in the dori Be carefull Tm hor, Wht gem I?

& I'mvery cold and people ea? me on o hot summer day. What om 17

Listening B

Wi R W R -

'O Think What'sinside a bolloan?

3 Listen. What bappens to papeorn? ]} -1

G Listen and repeat. Then proectice with your partver,
Use the words in the box to help, §J) 100

! Pleawe posa the oo
¥ e s

0K
______ OF courna

fea prctsbe

S ———

G m Howams and Yerlas

Aemember, soeme wonds ogn be nouns ond verbs.

Read the sentence. Write the wornd,
1 Lock The eagle chicks con fly |
2 Myfriendond]

Vierkx She i1earm
the corrals.

Moun: S1eam
is o gos.

wideo games 1ogether,

3 e at the pond in the sumimer,

e ¥
= g__'-ll'r[tn Tell your partner about a thing that can change state,
G Listen again and number the words in the order you hear them, @l Write about it in your Werkbook, [EEHB
a lj ballaon d E: e pop ]
b [_,i ke - I-\_pl Eihe ﬂ Watch e video, n iy I think solds can )
: |::| SR f :— Soaionn : 5 beeoeme bgusls
il " O Thiskobout the Big Question. "¢ 3,
. i think gpaidy can
Talk about it with o partner, i
W wnied y : 7 Uniry 35
Summary CRITICAL THINKING

Objectives: To learn and understand different nouns; to
apply a listening strategy to help comprehension of a
listening text.

To understand and use expressions for accepting a request
and words that can be nouns and verbs.

To review what students have learned about the Big
Question so far.

Vocabulary: ice pop, balloon, kettle, popcorn, icicle, candle

Listening strategy: Listening for details about how
things change

Speaking: Accepting a request

Word Study: Words that can be nouns and verbs

Writing task: Writing about a thing that can change state

Big Question learning point: Lots of everyday things can
change, but only some change state.

Materials: Picture Cards, Discover Poster 2, Big Question
Chart, Audio CD, Big Question Video

Words

A Listen and point to the words. Listen again and

say the words. ®) 1-20

e Students point to the words as they hear them played.

e Play the audio a second time and tell students to repeat
the words when they hear them. Pay particular attention
to the pronunciation of ice pop and icicle. Drill the sound
/s/ and point out the different /ai/ and /i/ sounds in icicle.

Unit 3 - Communicate

¢ Ask the following questions to check understanding: Which
of these things are cold? Which of these things can be hot?

B Read the clues. Write the word.

e Look at the example with the class. Ask students to read
the definitions and write the correct words from A.

e Put them in pairs to discuss their answers and check.

e Check answers by reading out the clues and asking
students to say the words.

ANSWERS

1 balloon 2 kettle 3 icicle 4 popcorn 5 candle
6 ice pop

Listening

Think

e Read the question to the class and discuss ideas. Write
their suggestions on the board.

C Listen. What happens to popcorn? &) 121

¢ Ask students to listen to the audio, then discuss what they
think happens to popcorn.

D Listen again and number the words in the order

you hear them. ®) 1-22

e Play the audio a second time after asking a gist question
to focus on general meaning, e.g. What happens to all the
things in the audio? (They change.)

e Ask students to listen and number the words in the order
they hear them discussed.




78

Units 3 and 4 Wrap Up s

) uistenandread along. €11

By and Doa stor 1o make dinner,
Gaid puits the lood ety

Let's make dinner. We can B
8 pasts, wegrisbles, fruilt, ond resm. |

Pt 1k ice popn in the leerrr, Gun
And heat the water, pheass, Dot

Where ae the
| vegetohle?

4—---.
Thaey're in. tha

winter, Now
' sse!

Ie's meam. |1 was
o ligiid and sow it's
a gas! Caall

Louk st the t
wates! ]

.- --..,I
i

Dot books for the creamy, but The ice pops weren'T in the freene,
ekl "

the creom was in the freezer, = a -
T - R Uheoh! Thay were
Lash) bee eream s | Oh, no, Guil solidy wnd mew thn're
It was & liquid and The lew pogt! : r =

faw 'y g woiull Cocll
- -

- Wrap Up

S LT

Project: Moke o Mixture Book

2} Write about three food mixtures, I e

My Mixture |
Book | /

&  Duerw or Nind pcings
= Write senfences aboul Fhe mixtues |

(3 Display your Mixture Book, Tell the
closs about one af the mixtures in
your book,

This i soup.
1's o mixbure of |
wolide and laquid,

) walk around the roam, Look ot This 15 vigeloblef
the books. Choese your fovorite n  FOup : !
mixture. Say why it's your favorite. LIII".- ‘an::!l"!

if alic ks s |

1 firgs on i

Summary

Objectives: To show what students have learned about the
language and learning points of Units 3 and 4.

Reading: Comprehension of review story
Project: Make a Mixture Book
Writing: List and write about mixtures

Speaking: Talk about the mixture books

Materials: Big Question Video, Discover Poster 2, Talk About
It! Poster, Big Question Chart, Audio CD

Review Story

A Listen and read along. ®) 1-31

e Ask students a gist question before reading and listening
to check overall understanding, e.g. What are they making?

e Give students a few minutes to read the text and answer
the question.

e Ask students to point to Billy, to Dot, and to Gus.

CRITICAL THINKING

¢ Ask the following questions to check understanding:
Where are Billy, Gus, and Dot in this story?
What happens to the water?
What happens to the vegetables?
Where did they put the cream?
Why did the ice pops melt?

Units 3 and 4 - Wrap Up

e Divide the class into groups of four.
e Fach student in the group takes on the role of one of the
characters in the story (Billy, Gus, Dot, and the narrator).

e Play the recording again. Students listen and act their
role through mime. At this stage the narrator can observe
and help.

e Repeat the procedure, this time asking each student to
say his / her part.

e Ask one or two groups to perform the story to the class.

Project

B Write about three food mixtures.

e Look at the example Mixture Book with the class. Show
how it has a picture of the mixture, and notes to explain
what it is, and what form it is. ' COMMUNICATION

e Tell students to make a list of food mixtures for which they
know the ingredients. ( CRITICALTHINKING =  CREATIVITY

¢ You could bring in food magazines to help them find
pictures, or ask them to research individually. Alternatively,
they can draw pictures for each stage of the mixture, as in
the example on the Student Book page. ' CREATIVITY

e Ensure students have access to paper and card. Help as
necessary with folding paper to create the books and
COVers. | CREATIVITY






