


5 Feeling good

Unit Objectives

Vocabulary

Free time activities: bowling, chess, coding, cooking,
creative writing, cycling, gaming, hiking, martial arts,
paddleboarding, painting, skateboarding

Feelings (nouns and adjectives): amazed, amazement,
annoyance, annoyed, anxiety, anxious, disappointed,
disappointment, embarrassed, embarrassment, grateful,
gratitude, guilt, guilty, jealous, jealousy

Grammar

Future: will and going to
Future: present simple and continuous

Speaking

Making arrangements

Suggesting: Are you free (on) ... ? Do you want to join me?
Do you fancy (verb + -ing)?

Asking questions: Where should we meet? \Who else is
going? Do | need to bring anything?

Responding: 'm not sure | can make it. Il see you there.

I might be a bit late

Expressing enthusiasm: Good idea! | can't wait!
I'm looking forward to it! It be fun!.

Learning situation

Project

Make a video about a one-week wellbeing challenge

Project skills

Evaluating and improving video

Key language

Making improvements: / reckon we can do better than
that. Let’s do another take. Which take do you think we
should use? | think the first (second, third, ...) take is the best.
Let’s use this take in our final edit.

Evaluation rubrics

Available on Oxford Premium

Unit summary
This unit focuses on the topic of health and wellbeing, and

the Learning situation is improving our wellbeing. By the end
of the unit, students should be able to talk confidently about

their free-time activities and their feelings. They should be
able to use a range of future forms to talk about their plans,

predictions and scheduled events in the future. They should

feel comfortable making arrangements and they should be
able to create a video about a wellbeing challenge.

Warm-up
¢ Read out the title of the unit and ask: How are you feeling
today? Elicit a few answers from individual students, but

don't press students to answer if they are not comfortable

doing so. Write any adjectives they use on the board.

e As a class, brainstorm more adjectives for feelings that
students know and add these to the board.

1

Point to some of the adjectives on the board and ask:
When do you feel (excited / bored)? Elicit answers from the
class.

©

Focus on the photo and elicit what it shows.

Read out the questions, then allow students time to
prepare their answers individually.

Put them into pairs to discuss the questions.
Ask pairs in turn to tell the class their ideas.

2 O Video script p 139

Teach the word wellbeing. Tell students they are going
to watch a video in which someone talks about their
wellbeing.

Read out the question, then play the video for them to
answer the question.

Check the answer.

eating slowly, playing, sleeping, yoga

3 0 Video script p 139

Read out the question, then play the video again.
Check the answer.

ANSWER

sleeping

4 © NI

Allow students time to think about their answers. Tell
them they can make notes if they like.

Put students into groups to share their answers and ideas.
Monitor as students are talking, and help out as necessary.
Ask a few students to share their ideas with the class.
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Vocabulary

Lesson Objectives
Learn about free time activities

Free time activities
@ Vocabulary presentation

¢ You could start this part of the lesson with an interactive
task to present the vocabulary.

e Put students into pairs to discuss which activities belong
in each category. Point out that activities can belong to
more than one category.

e Read out each activity in turn and elicit which category
or categories it belongs to. Encourage students to give
reasons for their answers.

Before students do

exercise 6, tell them that they are now going to think
about their own experiences and opinions of the different
activities. Explain that making a personal or emotional
connection with vocabulary will help them remember

it. Give an example, e.q. tell the class about a memorable
time you did one of the activities. Encourage students to
think of similar memorable situations, and think of reasons
and examples as they do exercise 6.

When they have finished, invite a few individual students
to tell the class some of the examples they thought of.

6

e Ask students to categorize the activities individually and
make notes on their reasons.

e Read out the task and the questions, then put students
into pairs to discuss.

e When they have finished, ask pairs in turn to tell the class
about one activity they agreed about, one they disagreed
about and why.

e Students could work in pairs to match the questions with
the activities.

e Check answers as a class.

1 cooking 2 painting 3 paddleboarding
4 skateboarding

9 @ @ 32 Audioscriptp 129
¢ Read out the question, then play the audio.

e Check answers as a class. Play the audio again if necessary
and pause to confirm each answer.

1 pasta dishes
4 yes, a 360 flip

(i) Vocabulary practice

2 Manga characters 3 ariver

Unit5

1[0 =] MINI WRITING

e Read out the task and the questions, then ask: How can
you start your message? Elicit some ideas, e.g. I've found a
new hobby for you. I think you should try ... .

Monitor while students are working and encourage them
to self-correct any mistakes.

Put students into pairs to read each other's messages and
suggest improvements, then ask some students to read
their message to the class.

Hi Jack,

I've found a new hobby for you. | think you should try
mountain biking. You like being outside and you like
being active, so | think you'll enjoy it. It's also a really
exciting hobby. It's your birthday soon, so you can ask for
a mountain bike for your birthday.

LEARNING SITUATION INTRODUCTION [({FuiinEN)

Make a video about a one-week wellbeing
challenge

1

D Video script p 138
Tell students they are now going to start work on the
project for this unit.

Before you show Your project inspo, tell students that they
don't need to understand all the language in the video at
this stage. Take time to make sure students understand
what the project is about. Emphasize that they will learn
all the language they need for the project in this unit so
that they feel confident about completing it.

Read out the question, then play the video. Check the
answer.

ANSWER

The video has three parts.

2®

e Put students into small groups and tell them they will
work in groups for this project.

Focus on the diagram and elicit what it represents (mental
health, physical health and social health).

Ask students to work in their groups to think about
activities that are good for each of the key elements of
wellbeing.

Discuss their ideas briefly as a class.

Read out the task and the questions, then discuss as a
class some possible wellbeing challenges, e.g. do some
exercise every day, read part of a book every day, etc.
Students then work in their groups to discuss possible
ideas. Remind them that in the early stages of a project
they should include as many ideas as they can.

Monitor while they are working and help out as necessary.

Further practice

Workbook p 41

Learning Journal Unit 5

Mixed ability Vocabulary worksheets, Teacher’s Resource Book









5.2 Sleep well

Lesson Objectives

Read about dream engineering
Understand elliptical sentences
Use will and going to

Reading

Warm-up

Ask: How many hours do you usually sleep at night? Ask
students to think about what time they go to bed and
what time they wake up, and work out how much sleep
they usually get.

Put them into groups to compare their ideas and work out

who gets the most and least sleep in their group.
Ask groups in turn to tell the class.

Students’ wellbeing
¢ Remind students that getting enough sleep is very

important for your wellbeing. Point out that everyone's
needs are different, so they shouldn't worry about
comparing themselves to others.

e Tell them they will know if they aren't getting enough

sleep because they will feel tired during the day.

e Encourage them to make sure they get to bed at a

reasonable time to make sure they get all the sleep
they need.

Vocabulary check

1

Put students into pairs to check they understand the
underlined words and discuss the questions.

Check the meaning of the words with the class, then read
out each question in turn and elicit some answers.

2MP33

Ask students to read the text quickly to find out what
dream engineering is and whether they would like to
try it.

Check they understand the meaning of dream
engineering, then ask students to put up their hands if
they would like to experience it themselves. Ask some
students who put up their hands to say why, then ask
some students who didn't put up their hands to say why
they wouldn't like to experience it.

Read out the information in the Reading
hack. Read out the first sentence of the article: Imagine the
scene ... . Point out that this is an incomplete sentence
and ask: What does it refer to? How do you know? Elicit that
it introduces a description of a situation. The previous
sentence suggests the situation will be one in which
someone tries to control their dreams. Tell students to use
this technique when they read.

€ Extra practice

e Ask students to read the sentences and check they
understand them all. Deal with any vocabulary issues.

e Ask students to read the text again and decide if the
sentences are true or false. Remind them to correct the
false sentences.

e When you check the answers, elicit the part of the text
that confirms each one.

1 F-We don't currently have the ability to choose our

dreams.

T

T

4 F - Itinvolves listening to recordings before you fall
asleep.

5 F -1t can have a positive effect.

6T

2
3

e Students answer the questions about the text.

e When you check the answers, elicit the part of the text
that confirms each one.

e Suggestion for mixed ability: Stronger students could
write full sentences for their answers. Weaker students
could write a word or short phrase.

ANSWERS

1 Heis a researcher at MIT’s Dream Lab.
2 They contain a repeated word or phrase.
3 Asleeper is aware that they’re dreaming in a lucid
dream.
4 1t can change the brain’s activity.
5 No, we don't. It's too early to say.
© Reading extra

5 @ Y

e Allow students time to think about the question and
prepare their ideas individually before they discuss in
pairs.

e When they have finished discussing in pairs, ask pairs in
turn to tell the class some of their ideas.
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Grammar

Future: will and going to

€ Grammar animation

Before students do exercise
6, read out the grammar topic and ask: Do we use will and
going to to talk about the past, the present or the future? Elicit
answers and assess students'understanding. If students
are familiar with the verb forms, ask them in pairs to write
one sentence using will and one using going to.

Ask pairs in turn to read out their sentences. Don't correct
their mistakes but use the task to assess how well they are
already able to use will and going to.

6@
e Students match the examples with the rules in pairs.

e Check the answers, then read through the rules with the
class and check that students understand everything.

¢ Suggestion for mixed ability: With weaker classes,
briefly review the form of will and going to. Point out that
will is the same for all persons: I/you/he/she/it/we/they will.
Point out also that it is followed by an infinitive, without

to, e.g. l will go home NOT tweittto-go-horme:
[ ANSWERS |

What are you going to dream about? - d
I think I'll choose something - ¢
you aren’t going to have any problem falling asleep - e
this fantasy will probably become a reality - a
this technology will have two main uses - b
Which of these four methods will be most successful? —a
it probably won't be long before choosing a dream is as
normal as choosing a movie. —a

Extra grammar practice p 122

70
e Check answers as a class.

¢ Suggestion for mixed ability: With weaker classes, read
out each gapped sentence in turn. Ask questions to elicit
the verb form: Is it a prediction? Is it a plan? Is it a decision or
offer? Then elicit the correct verb form.

11 2 'mgoingto 3 wont 4 'mgoingto

8 d 34
e Students could complete the dialogue in pairs.

e When you have played the audio, check answers as a
class.

[ ANSWERS |
1 'sgoingto 2 Il
6 'regoingto 7 'll

Pronunciation bank p 117

3 won't 4 'mgoingto 5 willyou
8 isgoing to

9

¢ Point out that there are two possible answers for each
sentence, one affirmative and one negative, e.qg. 'm going
to cook my own dinner. I'm not going to cook my own dinner.

e \When students have written their sentences, elicit the
affirmative and negative answers.

Unit5

[ ANSWERS |

1 On Saturday morning, I'm (not) going to get up late.

2 I'm (not) going to meet friends on Sunday morning.

3 I'm (not) going to spend Sunday afternoon at home.

4 I'm (not) going to finish all my homework this weekend.
5 I'm (not) going to eat healthy food all weekend.

10

¢ Students write their sentences individually.

e Put students into pairs to compare their ideas. Encourage
them to give more information to explain their ideas.

e Ask pairs in turn to tell the class one thing they agree on
and one thing they disagree on.

€ Grammar practice

LEARNING SITUATION STEP 1 [{ETLITINEN)

Choose wellbeing challenges for you and your
partner

e If you are short of time: Make sure your students agree
on, and write down one challenge for themselves and
one for their partner. They could make notes about their
predictions about the challenges for homework and
discuss these with their partner in the next class.

e Remind students of the project for this unit and explain
that they will now start preparing their ideas for it.

e Put them into groups and ask them to have their Learning
Journal ready to make notes. Remind them that they will
use these notes for the final project task.

e Read out the task and examples, then students work in
their pairs to discuss their ideas for wellbeing challenges
and decide if they want to add or change any.

e Monitor while they are working and help as necessary.

2

Monitor while students are working in pairs.

3

Students work in their pairs to answer the questions about
their challenge.

Ask some pairs to tell the class some of their predictions.

Further practice

Workbook pp 42-43

Learning Journal Unit 5

Mixed ability Reading worksheets, Teacher’s Resource Book
Mixed ability Grammar worksheets, Teacher’s Resource Book









5.3 Happiness hacks

Lesson Objectives

Learn words for feelings

Find out about happiness theories

Learn to predict words you will hear in a podcast

Use the present simple and continuous for the future

Vocabulary

Feelings (nouns and adjectives)
o Vocabulary presentation

e You could start the lesson with an interactive task to
present the vocabulary.

Warm-up
e Write on the board: ... makes me happy.

e Ask students individually to complete the sentence in
three different ways that are true for them.

e Put them into groups to compare their sentences and find
three things that make them all happy.

e Ask groups in turn to tell the class their ideas.

¢ When you check the answers, elicit or give an example
of each adjective or noun in a sentence to help students
understand the meanings, e.g. | was annoyed when
someone broke my phone.

¢ Suggestion for mixed ability: With weaker classes, do
this exercise with the whole class. Read out each word in
turn and ask: adjective or noun? Elicit the answer, then ask:
good feeling or bad feeling? Elicit the answer, then give an
example to illustrate the meaning, e.g. 'm anxious when |
have an exam.

nouns: amazement, annoyance, anxiety, disappointment,
embarrassment, gratitude, guilt, jealousy

adjectives: amazed, annoyed, anxious, disappointed,
embarrassed, grateful, guilty, jealous

2
¢ Students could work in pairs to complete the task.
e Check answers as a class.

-ed: amazed, annoyed, disappointed, embarrassed
-ful: grateful

-ment: amazement, disappointment, embarrassment
-ous: anxious, jealous

-y: anxiety, guilty

adjectives: -ed, -ous, -ful

nouns: -ment

both: -y

3
¢ Put students into pairs to play the miming game.

¢ When they have finished, ask which feelings are easy to
mime and which are difficult.

4

e Tell students to decide if the missing word is a noun or
adjective before they choose the answer.

e Check answers as a class.

ANSWERS

1 gratitude 2 jealous 3 anxious
5 disappointment 6 guilty

4 embarrassed

Tell students that in the
next exercise, they will talk about their own experiences
of different feelings. Remind them that when they work
in pairs, they should listen to what their partner says

and respond by agreeing or asking questions to find out
more. Encourage them to do this in the next exercise
and develop each of their answers into a conversation.
Challenge them to include one extra word from exercise
1 in each of their conversations. When students have
finished the exercise, ask how many students managed to
meet this target.

50
e When students have finished working in pairs, ask some
students to tell the class about one of their partner’s
experiences.
© Vocabulary practice

Listening

© MEENEEREA Read out the information in the
Listening hack, then tell students they are going to listen
to a podcast about happiness. Ask: What words from
exercise 1 might you hear? Put students into pairs to think
of ideas, then bring their ideas together on the board.

€ Extra practice

6 @ 35  Audioscriptp 129

e Ask students to read the description of the podcast, then
refer them back to the words on the board. Ask: Can you
think of any more words or phrases the volunteers might use
to talk about their experiences? Elicit ideas from the class
and add them to the board, e.g. I tried ..., That made me
happy.

e Read through the activities with the class and check
that students understand them, then play the audio for
students to complete the matching task.

e Check answers as a class, playing the audio again if
necessary and pausing to confirm each one.

1Tc 2a 3D

7 @36 Audio script p 129

e Read out the question, then play the audio again.

e Elicit the answer to the question. Play the audio again if
necessary and pause at points which confirm the answer.

ANSWER

meditation

Unit5
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Exam preparation

This exercise develops skills students need to do the
Cambridge B1 Preliminary, Listening Part 3.

8 O) 37  Audioscriptp131

e Allow students time to read through the sentences and
possible answers. Deal with any vocabulary issues.

e Play the audio again for students to complete the task.

e Check answers as a class.

[ ANSWERS |
1Tc 2a 3a 4c 5b

9 @ 37  Audioscriptp 131

e Before you play the audio again, allow students time to
read the questions.

e Check the answers as a class.

1 He arranged three classes.

2 Most people smiled back, but one or two looked
annoyed.

It didn’t make her happier.

He's going to more meditation classes.

He bought lunch for his boss.

His boss said thank you a lot. / His boss was very
grateful.

('] MEDIATION
e Read out the task and check that the students understand
the situation.

S AW

¢ When they have finished, ask some students to read their
messages to the class.

Hi,

I think it's a great idea to try meditation. | listened to a

podcast about happiness and a boy called Diego talked

about doing meditation. He did three classes and it made

him feel happy. So, you should definitely do it!

Grammar

Future: present simple and continuous

€ Grammar animation

11

e Check the answers and elicit the name of each verb form
(present simple and present continuous).

ANSWERS

present: are trying, want; future: 're visiting, comes out

12@)

e Put students into pairs to complete the grammar rules.
Check these answers, referring back to the answers to
exercise 11 to explain them.

e Students then match two example sentences to each rule.

e Check these answers and use the context in the example
sentences to explain the rules further.

T65 Unit5

1
3

continuous,aand c 2 continuous,d and f
simple,band e

Extra grammar practice p 122

13

Read out the task, then read out the first message and
elicit the answer as an example.

Check answers as a class.

ANSWERS

1
6

areyoudoing 2 I'mgoing 3 We're meeting
areyou getting 7 I'mgetting 8 isn't working

© Video script available on Oxford Premium

Play the Content creator video to show examples of the
grammar being used in context.

14

Ask students to prepare some questions individually.

Elicit some of their questions and correct any mistakes.
Students then ask and answer in pairs.

Monitor while they are working and make a note of any
mistakes you hear.

Correct any mistakes you noticed, then ask some students
to tell the class some of their partner’s plans.

© Grammar practice

LEARNING SITUATION STEP 2 R{auiiins)

Write a video script explaining your challenge

2

If you are short of time: Make sure your students write
a script for the first part of their video. They could practise
reading their script at home and make suggestions for
each other’s scripts in the next class.

o

Remind students of the project for this unit and explain
that they will now continue preparing their ideas for it.
Put them into pairs and ask them to have their Learning
Journal ready to make notes. Remind them that they will
use these notes for the final project task.

Students then work individually to write their scripts.
Monitor while they are working and help as necessary.

Students work in pairs to read their scripts to each other
and suggest improvements.

Further practice

Workbook pp 44-45

Learning Journal Unit 5

Mixed ability Vocabulary worksheets, Teacher’s Resource Book
Mixed ability Listening worksheets, Teacher’s Resource Book
Mixed ability Grammar worksheets, Teacher’s Resource Book









5.4 Cook Korean

Lesson Objectives
Learn about Korean cooking

Culture
 Warm-up

Warm-up

e Ask: What kinds of food do you enjoy eating? Elicit a few
ideas, then ask: What foods from other countries do you
enjoy eating?

e Put students into pairs to think about foods from other
countries they enjoy and make a list.

e Ask pairs in turn to tell the class their ideas.

e Ask: Have you ever tried South Korean food? Elicit their ideas.

e Put students into pairs to discuss the questions, then
discuss as a class.

20

e Ask: What do you know about South Korea? Elicit students’
ideas, then put them into pairs to do the quiz. Tell them
that if they don't know the answers, they can try to guess.

e Check answers as a class and find out which pairs got the
Most correct answers.

ANSWERS
1Tb 2c 3a 4a

3 o Video script p 140

e When you have played the video, check the answers to
the questions. Play the video again if necessary and pause
to confirm each answer.

ANSWERS

Kristen learns and Maangchi teaches her

4 @ (©  Videoscriptp 140
[ ]

Allow students time to read the sentences. Deal with any
vocabulary issues.

¢ Play the video again and ask students to decide if the
sentences are true or false. Remind them to correct the
false sentences.

e Put students into pairs to compare their answers before
you check them as a class.

¢ Suggestion for mixed ability: Stronger students could
complete some of the answers from memory, then watch
again to check their answers.

ANSWERS
1T

2 F -They contain (brown) sugar, cinnamon and (crushed)
walnuts.

3 F-They are friends.

4 F - She promises she will teach her about French food.

5 O Video script p 140
e Students could work in pairs to complete the sentences
about the images in the video.

¢ Play the video again and pause to confirm each answer.

ANSWERS
a Danielle and Kristen b Danielle and Maangchi
¢ Danielle

Across cultures

e In this section, students work towards the competence
of cultural awareness. They give further thought to what
they have learned from the video, reflecting on a lifestyle
that is very different from their own and discussing their
thoughts in groups. The mini writing task allows students
to further explore these ideas and consider their own
culture in relation to that of the people in the video.

6

Ask: What food and drink are typical of your region? Elicit a
few ideas, encouraging students to think about individual
foods and also dishes.

e Put students into pairs to make a list.

e FElicitideas from the class and make a list on the board.

Al MINI WRITING

e Point to items of food and drink on the board and ask:
Can you describe it? Elicit some descriptions and write
useful vocabulary on the board, e.g. soup, main course,
dessert, sweet, spicy, delicious, creamy.

e Monitor while students are writing their descriptions and
help as necessary.

e Ask students in turn to read out their description without
saying the name of the food. Other students listen to the
description and guess the food.

SUGGESTED ANSWER

My favourite food is paella. It's made with rice and chicken
or fish, and it also has seafood in it, like prawns. You cook it
in a special big pan and it’s really tasty.

(S]EXPLORE IT!

¢ You could set this for homework. Students choose a
national or international dish to research.

¢ Inthe next class, students could work in groups and share
what they learned.

Further practice
Learning Journal Unit 5

Unit5
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5.5 Making arrangements

Lesson Objectives

Learn how to make arrangements
Summarize key information
Think about making others feel included

Speaking

Warm-up
o Ask: What things do you enjoy doing with your friends?
Where do you meet? What activities do you do?

e Put students into pairs to discuss the questions, then
discuss their ideas as a class.

o Ask: How do you make arrangements? Do you message
your friends, phone them or speak in person? Discuss the
question as a class.

1 o Video script p 140
o Give students time to read the questions.
¢ Play the video for students to answer the questions.

¢ When you check the answers, play the video again,
pausing to confirm each answer.

1 atthe park gates at 9.45am 2 afitness class
3 go to the café in the park
2 O Video script p 140

e Read through the phrases in the Key language box with
the class and check that students understand them all.

e Play the video for students to note down the phrases that
they hear. Check these answers, then elicit which phrases

express doubt or uncertainty.

ANSWERS

Mentioned in the video:

Are you free (on) ... ? Do you want to join me? I'm not sure
| can make it. Where should we meet? | might be a bit late.
Expressing doubt or uncertainty: I'm not sure | can make

it. | might be a bit late.

S TN N IXEE] Read through the information in the
Speaking hack with the class and make sure students
understand everything.

3
e FElicit a summary from the class.

Social & emotional learning

40

e Read out the questions and check students understand
them. Point out that the second question is asking for

students’own opinions, not ideas expressed in the video.

e Discuss answers as a class.

1 He hasn't been feeling great recently and might enjoy

meeting up and spending some time outdoors.

2 Suggested answer: It is important for people to be
included so that they don't feel left out or excluded,
even if they don't like the activity.

Unit5

) MEDIATION

When students have written their messages, ask a few
volunteers to read theirs out to the class.

Hi Yusuf,

Would you like to come to an open-air fitness class on
Saturday? It's in the park at ten o'clock. | know you aren't
into fitness, but it will cheer you up and improve your
mood. | hope you can come.

6 O 38

Read through the phrases in the Key language box with
the class and check that students understand them all.
Play the audio and elicit which version of each phrase
expresses more enthusiasm.

Play the audio again and pause after the enthusiastic
phrases for students to repeat.

ANSWERS

Good idea! a
| can’t wait! b
I'm looking forward to it! b
It'll be fun! a
© Dialogue builder

7

Students work in pairs to prepare their dialogue.

Before students act out their
dialogues in exercise 8, remind them to sound enthusiastic
about the arrangement. When you give feedback after the
activity, praise students who expressed enthusiasm well.

8

Pairs act out their dialogues for the class.

D Real Talk Active Learning Kit Unit 5

LEARNING SITUATION STEP 3 [(ERINEN)

Record part 1 of your video

If you are short of time: Make sure your students make
part one of their video. They could look at their script at
home and try to add phrases from the Speaking lesson.
They will have an option to record a new version at the
end of the project.

Remind students of the project for this unit and explain
that they will now continue preparing their ideas for it.
Put them into pairs and ask them to have their Learning
Journal ready to make notes

Read out the task, then ask students to work in their pairs
to try to add some of the phrases from this lesson.

Students continue working in their pairs and film their
videos. Point out that they can have several tries at the
filming if they are not happy with the first one they do.

Further practice
Learning Journal Unit 5
Real Talk, Active Learning Kit, Unit 5










5.6 Have your say

Lesson Objectives
Write an opinion essay
Use fixed phrases for an essay

Writing
An opinion essay

Warm-up

e Ask: Can you buy food and drinks at your school? Elicit
answers, then teach the word vending machine and ask:
Where can you see vending machines? Are there vending
machines at your school? What kinds of food and drink are
in them?

o Discuss the questions as a class.

Read out the Lesson Objectives
and focus on the model essay. Ask: What do you think an
opinion essay is? How is it different from a ‘for and against’
essay? Elicit or explain that in a ‘for and against’essay, you
give arguments for and against a statement, then reach a
conclusion. In an opinion essay, you present your opinion
and then present arguments or evidence to support it.
Ask: What do you think is important in an opinion essay?
Elicit the idea that it should be well organized, with your
opinion clearly stated and arguments or evidence to
support it. Explain to students that in this lesson, they will
learn how to write an opinion essay and practise writing
one. When they have written their essays, they could read
each other’s essays in pairs and give feedback on the
points they discussed.

e Put students into pairs to read the title of the essay and
discuss their opinions.

e Ask: Who thinks school vending machines should sell these
things? Ask students to put up their hands, then elicit
reasons or evidence to support this opinion.

e Ask: Who thinks school vending machines shouldn’t sell these

things? Again, ask students to put up their hands, then
elicit reasons or evidence to support this opinion.

2

Check answers as a class and ask: What's the opinion of
the writer? (School vending machines shouldn't sell these
things.)

MEES

1to 2in 3 with 4 from

30
e Checkanswers as a class, eliciting the part of the essay
that confirms each one.

ANSWERS

concentration 3, dental health 2, answer question 1,
both 4

Read the information in the Writing
hack with the class. Tell students they should learn fixed
phrases for using in essays, as this will help them structure
any essay they need to write.

40

e Check answers as a class and make sure students

understand them.

In my view —in my opinion

Studies have shown that — according to research
In addition — moreover

In conclusion - to sum up

€ Writing extra

Optional activity

e Focus on the model essay again. Ask: Is the language
formal or informal? Elicit that it is formal

e Put students into pairs and ask them to find two
examples of formal words or phrases in the essay and
decide how to say them in informal English.

e Elicit their ideas and make a list on the board for
students to refer to, e.q. offering (giving) have a negative
impact on (be bad for), lead to (cause), increase (go up).

Writing planner

50

Read out the three questions and put students into pairs

to discuss their opinions.

Read out each question again in turn and elicit students’

opinions. Elicit arguments and evidence for each opinion,
and make notes on the board.

Students then decide which question they will answer in
their essay.

6 LT\

Explain that at this stage students are just planning the
ideas for their essay, so they should make notes and not
write full sentences.

Monitor while students are working and offer help as
necessary.

Exam preparation
This exercise develops skills students need to do the

Oxford Test of English for Schools, Writing Part 2.

Al WRITE

Read through the structure and phrases with the class,
and point out how these match the structure and
language in the model essay.

Students then write their essay.

-8 CHECK

Remind students that when they do a piece of writing,
they should always check it for language and spelling
mistakes.

Students could check their work individually or in pairs.

Further practice
Workbook pp 46-47
Learning Journal Unit 5

Unit5

T68



Language summary 5

This page summarizes the vocabulary, grammar and useful
language taught in the unit. Encourage your students to
spend time revising and testing themselves on the language
they have learned.

Summary of further practice

Make sure your students use the extensive course material
provided. This includes:

Student’s Book:

Unit 5 Review, p 112
Extra grammar practice 5, p 122

Workbook:

Grammar, Vocabulary, Listening, Reading and Writing
practice, pp 41-47

Unit 5 Review, p 48

Active Learning Kit:
Unit 5 i-Progress Check
Unit 5 Grammar Practice
Unit 5 Real Talk

Book Club

Tests and resources available on Oxford Premium:
Unit 5 Mixed ability worksheets (Grammar,

Vocabulary, Reading and Listening) [Basic], [Standard]
and [Challenge]

Unit 5 Tests [Basic], [Standard] and [Challenge], available
as a PDF and in editable Word format

There are cumulative tests for End-of term and End-of-
year. Remind students also to look back at all units.

Reflection and goal-setting

Learning Journal

This section of the Workbook gives students the
opportunity to reflect on their learning and progress, to
gain an awareness of how they learn and to set goals for
future learning.

Unit 5 pp 20-23
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Learning situation - How can we
improve our wellbeing?

PROJECT 5

Make a video about a one-week wellbeing
challenge

Project choice

e Asan alternative to a video, students could give a
presentation on their wellbeing challenge.

Project extension ideas

¢ Students could follow one of the wellbeing challenges set
by another group and report back on how they got on,
how much they enjoyed it and whether they benefitted
from it.

REVIEW

1 QO Videoscriptp139

¢ Remind students that they watched Your project inspo
at the start of this unit. Elicit what they can remember
about it.

e Remind students that they have been preparing for the
project through the unit in the Learning situation activities.

e Read out the Learning situation question, then play Your
project inspo again.
e Discuss the answers to the questions.

1 The challenges are to go for seven days without sugar

and to walk for at least half an hour a day for seven days.
2 The first student is finding the challenge more difficult.
3 No, only the second student succeeds.

2

e Students work in their groups to look back at the Learning
situation steps and check that they have all the parts of the
project they have prepared.

o Allow students time to make changes or add more ideas if
they want to.

CHOOSE

3 @ D Video script pp 140-141
¢ Read out the questions, then play the Project skills video.

e Flicit the answers to the questions, then ask students to
make a checklist for evaluating their own video.

e Elicit their ideas and create a checklist on the board for
them to refer to.

PREPARE

4

¢ Students then work in their pairs to evaluate their videos,
using their checklist to help.

¢ Monitor while they are working and help out as necessary.

Unit5 T70
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CREATE

e Students then begin their wellbeing challenge. Point out
that they must keep a journal of their progress and they
should record the second part of their video after three
or four days. Tell them they will continue working on their

project in class once they have completed their challenge.

e Point out also that if they are unable to complete their
challenge for any reason, this is fine, as long as they record
the reasons why they didn't complete it.

6

e Students work in their pairs to discuss how their
challenge went.

e Monitor while they are working and help as necessary.

70

e Students work individually to write a script summarizing
their challenge.

e Monitor while they are working and help as necessary.

80O

e Read out the task and point out that students can either
work individually to record their own video or they can
interview their partner. Read out the phrases in the
Key language box and check that students understand
them all.

e [f they choose to interview their partner, refer them back
to the questions in exercise 5 to help them.

e Remind them that they can record themselves or their
interview more than once, if they are not happy with the
results, but they should keep all the versions at this stage.

¢ Monitor while they are working and help as necessary.

¢ Read through the ideas in the Project booster with the
class.

¢ Students then work in pairs to look at the different takes
of their videos and choose the best ones.

¢ Monitor while they are working and encourage them to
use the key phrases.

SHARE

10

e |fyou are able to show the videos to the whole class, you
could do this. Alternatively, put pairs together into groups
of four to show their videos to each other.

e Tell students to watch each video carefully and write
down one question to ask the person who made it.
Remind them to note down the person they want to ask,
as well as the question.

11

e |f you watched the videos with the whole class, hold a
question-and-answer session with the class. Ask students
in turn to ask a question about one of the videos and
invite the maker of the video to answer.

Unit5

e [f students watched the videos in groups, they could hold
a question-and-answer session in their group, taking turns
to ask and answer questions about their videos.

e When they have finished asking and answering questions,
congratulate all students on their videos and the hard
work they putin.

REFLECT
120

e Explain to students that the reflection tasks are a chance
for them to look back at what they have learned in
the unit.

e Students could work in groups to discuss the question.
e Have a brief class discussion.

13
e Students reflect individually on what things they did well
and what things they can improve on.

Further practice
Learning Journal Unit 5
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